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FOREWORD

With the charge to improve thinking, listening, speaking, reading, and especially
writing, schools and districts are giving primary attention to the improvement of
basic skills. An important part of the improve ment process is the assessment of
student performance in relation to identified goals and standards. The Stanford
Writing Assessment, adopted as part of the Statewide Testing Program in 1985,
provides valuable information about students' writing ability, their strengths and
weaknesses, and individual insttuctional needs.

This document is the first io present an analysis of the Stanford Writing
Assessment results. The data from the Spring 1987 and Spring 1988
administrations for grades 3, 6, 8, and 10 have been juxtaposed to enable
readars to view and interpret the results more holistically and comprehensively.
It also includes the scoring criteria which can be incorporated by teachers in the
instruction of writing. It is being distributed to all elementary, intermediate, and
high schools with the hope that it will be useful, in conjunction with other
measures, in the assessment and improvement of writing.

Uackan 3 Jaguah

Charles T. Toguchi, Supe(r}ntendent
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i. OVERVIEW

A. Purpose

The purpose of this report is to provide information about how Hawaii's
students performed on the 1987 and 1988 administrations of the Stanford
Writing Assessment. Included in this report are a state summary of ihe
performance of students in grades 3, 6, 8, and 10 and an analysis of the
assessment results for each grade. General conclusions and
recommendations for improving student performance in writing are
presented in the last section.

This report serves as a model for analysis of the Stanford Writing
Assessment results. Schools and districts should analyze their own data
and use relevant information and analytical processes from the document
to plan and direct students’ learning.

B. Background of Writing Test Administrations

In the spring of 1983 and 1584, the Competency Based Measurement
(CBM), which included a section on writing, was administered to third
graders. The Holistic and Trait Scoring Criteria for Writing Instruction was
developed and used to score compositions on expressing feelings, giving
information, promoting ideas, and entertaining.

The Stanford Writing Assessment was adopted as pait of the Statewide
Testing Program in 1985 and was admini<tered to third graders in 1985
and 1986. Test results were analyzed and presented briefly in the 1985-
86 Stanford Achievement Test analysis document.

In spring 1987 and 1988, e Stanford Writing Assessment was
administered to all students in grades 3, 6, 8, and 10. Figures 1 and 2
disptay the number of students tested at each grade, assessment level,
and category of writing for the 1987 and 1988 test administrations.

1987 ADMINISTRATION

Grade No. Students Assessment Level Category
""" s i2sss  Primay3  Explaining

6 11,008 Intermediate 2 Describing

8 10,527 Advanced Describing

10 9,231 Task 2 Describing
T et

3
8




1988 ADMINISTRATION

Grade No. Students Assessment Level Category
T 12,98 Pimary3 Reasoning
6 11,630 Intermediate 2 Nariating
8 10,089 Advanced Narrating

10 8,644 Task 2 Narrating
T e T

C. Description of the Stanford Writing Assessment

The Stanford Writing Assessment addresses four categories of informative
writing: Describing, Narrating, £xplaining, and Reasoning. The aims ot
the writing assignment in each of the categornies are:

1. DESCRIBING - To visualize the given topic, identify the salient features,
and organize this in‘ormation in some clear order using descriptive
language.

2. NARRATING - To select the characters, events, and other elements to
tell a story as clearly and interestingly as possible using a story
framework with a beginning, middle, and end.

3. EXPLAINING - To identify the essential steps of a process and to
explain or give instructions exactly and concretely so that the reader
understands the process.

4. REASONING - To order and express opinions about a controversial
isstie and to maintain and support the point of view taken.

The Statewide Testing Frogram schedules one category of writin y to be
assessed in the spring of each year for gredes 3, 6,8,and 10. T .2
categories are announced beforehand, a topic appropriate to the category
and experiential background of the students is selected, and students write
for twenty-five minutes on the topic.

In each of the four categories, five dimensions of writing are assessed:
General Merit or overall impression, quantity and quality of Ideas,
effectiveness of Organization, appropriateness and clarity of Wording, and
Syntactic Structure or arrangement and flow of words and sentences.
Although the criteria for effectiveness in the five dimensions vary for each
category of writing, the following questions provide generic rating
guidelines.
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. GENERAL MERIT - What is the reader's impression of the piece of
writing as a whole? Does the writer have something worthwhile to
convey and is it presented clearly? |s the comoositior: coherent and
does it read well?

2. IDEAS - Does the comgosition present a quantity of significant and
relevant ideas? Are the ideas expressed forcefully and clearly?

o

ORGANIZATION - Does the composition have a clear, overall plan from
beginning to end? Are the ideas and details ordered in a logical and
coherent structure or pattern that is appropriate for the task?

4. WORDING - Is the wording precise, vivid, varied, and appropriate for
the task?

5. SYNTACTIC STRUCTURE (SYNTAX) - Is there an effective and
efficient use of sentence structures? Does the composition read
smoothly?

Scoring Procedure

Using the Stanford Writing Assessment Program'’s "Criteria for the
Assessment of Writing," the Test Development Section adapted scoring
criteria, or rubrics, for the four categories of writing for each grade
(Appendix A). Criteria assessing effectiveness of writing for the five
dimensions were developed for the below average or Poor rating (1, 2),
Average rating (3, 4, 5), and above average or Superior rating (6, 7).

Scorers, or raters, were specially trained in examining and interpreting the
rubrics, applying the rubrics to sample papers, and writing detailed
critiques of the papers. The systematic handling ot issues such as illegible
papers, off-topic papers, and the use of nonstandard English was also
determined. Central to the training and scoring process was reliability,
defined as a measure of precision or consistency between and among the

raters.

Each piece of writing was rated independently by two scorers who used
the rubrics to determine the rating for each dimension. The ratings of the
two scorers had to be within one point (e.g., 5 and 6); if there were a
discrepancy of 2 or more points (e.g., 4 and 6), the scorers discussed and
justified their ratings until consensus was reached and the ratings were
within one point. The ratings of the two scorers were then averaged and
converted to stanines. (See the Stanford Writing Assessment Program

Guide for the conversion tables.)




E. Approach to Program Analysis

The following framework guided the analysis process. With minor
medifications or changes in focus, the framework may be used by districts,
schools, or teachers in the assessment of test results for use in
instructional planning and delivery.

1. How well does the test measure the program efforts? (Curriculum
Validity)

a. How well does the test content (categories and dimensions)
reflect the major program emphases?

b. Is there test content that measures what is not taught until ater in
the school experience?

C.  Are there major program emphases that are not measurey by
this test?

2. How are the students performing? (Student Achievement)

a. How well are the students doing statewide?
b.  Are there variations among the test categories and dimensions?
C.  Are variations as expected? Why or why not?

F. Curriculum Validity

Curriculum validity was determined by: 1) comparing the assessment
categories and the modes of discoLrse, 2) matching the five dimensions
with Performance Expectations (PEs), and 3) matching the assessment
categories and dimensions with the Language Arts Program Objactives.

1. The four categories of the Stanford Writing Assessment Program,
described in C above, correspond to the modes of discourse
(Language Arts Program Guide. p. 2-61) as follows:

Category Mode of Discourse

Describing Description - discourse that paints a
verbal picture or image and arranges
those images in a logical pattern

Narrating Narration - discourse that tells a story
or relates an event--usually telling what
bappened, and where it happened

Exnlaining Exposition - discourse that informs,
expiains, or instructs

Reasoning Argumentation - discourse that convinces or
persuades an audience to accept a point of
View or proves or refutes an issue




Although the niatch between the assessment categories and tre
modes of discourse is very close, only one category is ‘ested for each
grade pe: year. In the course of the students school vareer, then, they
will most probably be tested only once in each category. Ac:ordingly,
the assessment data for a particular grade from one year to .he next
will reflect the results of different students writing in a differ:nt
category. The implications are: data from other instrumer.ts should
be used and the assessment results should not be inte'p eted as
ongitudinal data.

Appendix B shows the matches of the five dimensions assessed with
the writing PEs in Cluster C of Foundation Program Objective |,
"Develop basic skills for learning and effective cornmunication with
others." There is a direct match between the assessment and all the
PEs except one: "Writes letters for various purposes and audiences.”
In addition, the Language and Spelling subtests of the Stanford
Achievement Test, 7th Edition, also address the PE, "Uses words,
sentence patterns, and the conventions of written language
appropriately." The results of these subtests are reported in a
separate document.

A comparison with the two writing Essential Competencies (ECs)
shows no match for one and a partial match (writing directions) for the
other.

Matches of the five dimensions and the Language Arts Program
Obijectives are shown in Appendix C. The test is minimally effective in
assessing the attainment of the writing objectives. Several major
emphases of the writing curriculum are not measured or are only
indirectly addressed in the assessment.

a. The student's understanding and use of the writing process are
not tested. Because the assessment is a timed, first draft, there is
little or no opportunity for prewriting, revising, editing, and
rewriting.

b. A curriculum emphasis that may or may not be assessed,
depending on the topic, is writing across the curriculum. The
topics selected ara largely experience-based, since factual
knowledge in & content area should not be a test variable.
Consequently, the different demands of writing in various content
areas are not addressed.

c. The purposes of wiiting (to express feeling, to provide
information, to promote ideas, to entertain, arid to perform social
functions) are subsumed in the categories and topics, some
more explicitly than others, for example, promoting ideas in
Reasonring or entertaining in Narrating.

12




d.  Thinking is an essential part of the writing task. It is evidenced in
writing in sucn ways as the selection, relevance and
significance of ideas; the organization and relaticnships of the
ideas; the logic, coherence, and Clarity of the composition: and
the reasoning powers employed for certain topics. However,
thinking skills are only indirectly addressed in the scoring rubrics
in General Merit, Ideas, and Organization. They are
demonstrated most prominently in the Reasoning category.

e. The affective objectives such as valuing writing, discovering
meanii.g, developing positive attitudes about writing, and using
writing as a tool for personal growth are not addressed.

The analysis for curriculum validity reveals that the Stanford Writing
Assessment is effective in assessing the mcdes of discourse and most of
the PEs and one of the ECs, but is extremely limited in measuring the
Language Arts Program Objectives for Writing. The limitations imply that
district and school plans for assessment and improvement should include
a variety of assessment alternatives and instruction in writing should
address all of the PEs and writing objectives. (See "Conclusions and
Recommendations," page 37.)

Generai Summary of Student Performance
1. Average Stanines for Grades 3, 6, 8, and 10 for 1987

Except for Organization (5.02) in grade 3, the average stanines for all
the dimensions in all the grades in 1987 were below the national
average stanine (5) as shown in Figure 3. The total average stanine
{an average of the five dimensions) for grade three (4.81) came
closest to the national at .19 of a stanine below the national average.
Those for the other grades were 1.02 stanines below for grade six, .70
below for grade eight, and 1.80 below for grade ten.

2. Average Stanines for Grades 3, 6, 8, and 10 for 1988

In 1988 the total ave age stanine for grade three (5.95) wa: almost

0 & stanine higher than the national average stanine with the
averages for Organization (6.12) and Wording (6.36) the highest
among the five dimensions. (See Figure 4.) The average stanine for
grades six and eight were consistently close to the national average
stanine for all dimensions with total averages of 5.04 stanines for both
grades. The results for grade ten indicate average stanines that still
do not meet the national norms for all of the dimensions. General
Merit (4.11) wae the highest indicating that the ratings for the overall
impression of the papers were better than the separate parts. The
total aver:age stanine for grade ten (3.82) was 1.18 stanines below
that of the national.
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3. Comparison of Average Stanines for 1987 and 1988

The comparison of ihe average stanines for 1987 and 1988 indicates
that gains were made in average stanines at all grade levels in all five
dimensions. The total average stanine gains were 1.14 stanines for
grade three, 1.06 for grade six, .74 for grade eight, and .62 for grade
ten. The greatest Jains were made in grade three for Wording (1.40
stanines j and in grade six for General Merit (1.27). The smallest
gains were made in grade ten for Organization {.44), Wording (.47),
and Syntactic Structure (.48).

The variations of hawzii's assessment results and emerging trends are fairly
consistent with those a; the national level, which characterize grades three and
six students as more "powered by enthusiasm" and willing to share their
thoughts with the readei. Nationally, junior high and high school students made
only limited increases in realizing their writing potential. In spite of greater
maturity and competence, the willingness, vitality, and intellect were generally
absent in their writing.

Another consideration in analyzing and in*erpreting the assessment results is tc
take into account the subjective nature of the writing assessment, which gives
rise to many variables, most critically (in spite of controls) in the testing and
scoring situations. The variations in the assessment results for the two years
(1987 and 1988) and among the four grades (3, 6, 8, and 10) may be duein
part to learner, instructional, test administration, and scoring variables such as:

«  Differen: students writing in different categories which have different
objectives and demands.

. Different grades writing in different categories in same year.

«  Selection and wording of the topics and the degree of consistency
in matching the intent of the assessment.

«  Prompts that are "two-pronged" ("funniest or most embarrassing”)
and those that give students open choices ("best tasting ).

. Assessment administration factors, such e« instructions,
environment, time.

«  Scoring rubrics and the dagree of consistency in matching the
assessment criteria; the delireation between and among below
average, average, and above average criteria; and the delineation
tetween and among grade levels.

11
16
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*  Variations in the scorers themselves that may affect inter-rater
reliability among scorers at each grade level (intra-grade) and
among scorers between and among different grade levels (inter-
grade).

12




Analysis of Assessment Results
1987 and 1988
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ll. Analysis of Assessment Results, 1987 and 1988

This section contains an analysis and comparison of the percentage of students
in each of the stanine groups--below average stanines (1, 2, 3), average
stanines (4, 5, 6), and above average stanines (7, 8, 9) for 1987 and 1988. The
category of writing and the topic for each year is given and an analysis of the
students' performance is presented separately for grades 3, 6, 8, and 10.
Although a comparison of the results for the two years is made, as stated
previously, the test data reflect the results of cifferent students writing in a
different category for each year.

The General Merit dimension is examined in detail for all the grades. Major
features of the other dimensions (Ideas, Organization, Wording, and Syntax) are
highlighted. Finally, the average score, which is used as the overall score, is
analyzed and summarized.

A. Grade 3 Stanine Distributions

For the 1987 admiristration, the writing category was EX.PLAINING. The
topic was: "Explain how to make the bes! tasting _inthe
world. (e.g. popcorn, fudge, jello, lemonade, toast, instant sairmin, etc...)"

For the 1988 administration, the writing category was REASONING. The
topic was: "To cut costs, the school is thinking about stopping school lunch
service. Do you thinn this is a good idea? Why or why not?"

Figure 5 displays the percentages for the stanine distributions for 1987 and
1988. Figures 6 to 10 provide a graphic display of the same percentages
for the five dimensions.

Dimension Year Below Av.  Average Above Average
(1’ 2’ 3) (4’ 5» 6) (71 8: 9)
General Merit 1987 21% 61% 18%
1988 17% 46% 37%
Ideas 1087 25% 60% 15%
1988 14% 49% 37%
Organization 1987 21% 62% 17%
1988 11% 49% 40%
Wording 1987 26% 65% 9%
1988 9% 54% 37%
Syntax 1987 19% 66% 15%
1988 9% 33% 58%
Average 1987 22% 63% 15%
1988 12% 46% 42%
National Norms 23% 54% 23%
Figure 5
15 1 9




General Merit

in the below average stanines, grade three students' performance is
better than the national norm by 2% in 1987 and by 6% in 1988.

The above average percentage (37%) increased by 19% and was
14% above national norm in 1988. This marks the greatest
movement of third graders--from the average to the above average
stanines.

The combined average and above average percentage was 79% for
the first year and 83% for the second: both percentages are above the
national norm of 77%

Other Dimensions

Student achievement improved from 1987 to 1988 in all stanine
groups for the other four dimensions. The below average group
showed a decrease ranging from 10% in Organization and Syntax to
17% in Wording.

In 1988 the above average group surpassed the national norm with
gains of 28% in Wording, 23% in Organization, and 22% in Ideas.
The biggest increase was made in Syntax, a gain of 43%, higher than
the national norm by 35%.

A significant 91% of grade three students was in the average and
above average groups for Wording and Syntax, 14% more than the
national norm.

Average Percentages

A comparison of the 1987 and 1988 average percentages show that
grade three students made dramatic gains in all the stanine groups.

The below average group which was already better than the national
norm (22% to 23%) in 1987, impreved the next year by another 10%.

In 1988 the above average group increased by 27% and the
combined average and above average groups surpassed the
national norm (77%) by 11%.

It is apparent that Hawaii's third graders have improved significantly
in all areas assessed by this instrument. In all five dimensions there
was a consistently positive change: decreases in the below average
stanine groups and a striking increase in the above average group.
The 1988 resuits exceed the national norms in all areas.

16
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ORGANIZATION
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B. Grade 6 Stanine Distributions

For the 1987 administration, the writing category was DESCRIBING. The
topic was: "Describe your favorite place to go, with a friend.”

For the 1988 administration, the writing category was NARRATING. The
topic was: "Think about the most frightening or exciting moment that
happened to you. Tell what happened.”

Figure 11 displays the percentages for the stanine distributions for 1987
and 1988. Figures 12 to 16 provide a graphic display of the same
percentages for the five dimensions.

Dimension Year Below Av.  Average Above Average
(1,2,3)  (4,5,6) (7,8,9)
General Merit 1987 54% 34% 12%
1988 14% 60% 26%
Ideas 1987 55% 33% 12%
1988 16% 60% 24%
Organization 1987 35% 56% 9%
1988 18% 60% 22%
Wording 1987 29% 61% 10%
1988 21% 53% 20%
Syntax 1987 34% 56% 10%
1988 20% 63% 17%
Average 1987 41% 48% 11%
1988 18% 60% 22%
National Norms 23% 54% 23%
Figure 11

1. General Merit

The comparison of the 1987 and 1988 test results of grade six
students show that they made striking improvement i.. the General
Merit dimension--a 30% improvement in the below average stanines
(better by 9% as compared to the national nor ).

There was an increase of 14% in the above average stanines (better
by 3% as compared to the national norm).

20
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The combined average and above average percentage was 46% for
the first year (31% iower than the nationai norm of 77%) and 86% for
the second year to surpass the national norm by nine percentage
points.

Other Dimensions

The upward trend of the General Merit sccres is reflected in all the
other dimensions. Noteworthy improvement was made by grade six
students in the lower stanines in all the other dimensions, which
decreased the percentages in the below average group--ranging from
as much as 39% in Ideas to 8% in Wording--and which enabled the
1988 percentages for all the dimensions to better the national norm.

The gains in the above average group were steady, from 13% in
Organization to 7% in Syntax. Except for Syntax at 17%, the 1888
percentages in the four dimensions were close to or better than the
national norm.

The combined average and above average percentages for 1988
was 84% for Ideas, 82% for Organization, 80% for Syntax, and 79%
for Wording, all exceeding the national norm of 77%.

Average Percentages

The gains made by grade six students from 1987 to 1988 were
attributed largely to students in the below average group achieving
better scores to boost the average group {a decrease of 23% in the
below average group), and also to an 11% increase of students in the
above average group. The averages for all stanine groups were
closer to the national norms in 1988 than in 1987.

The total percentages for the average and above average groups
were 53% in 1987 and 82% the next year, a 23% increase to better
the national norm by five percentage points.

Where General Merit and Ideas were the weakest areas in 1987, the
reverse is true in 1988. Syntax now appears to be slightly weaker
than the other dimensions.
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C. Grade 8 Stanine Distributions

For the 1987 administration, the writing category was DESCRIBING. The
topic was: “Descrbe a room in your house."

For the 1988 administration, the writing category was NARRATING. The
topic was: "Think about the funniest or most embarrassing incident that
happened to you. Tell what happened.”

Figure 17 displays the parcentages for the stanine distributions for 1987
and 1988. Figures 18 to 22 provide a graphic display of the same
percentages for the five dimensions.

Dimension Year Below Av. Average Above Average
(1,2, 3) (4, 5, 6) (7, 8,9)
General Merit 1987 37% 53% 10%
1988 12% 74% 14%
Ideas 1987 35% 54% 1%
1988 13% 74% 13%
Organization 1987 45% 47% 8%
1988 13% 75% 12%
Wording 1987 43% 49% 8%
1988 16% 64% 20%
Syntax 1987 22% 64% 14%
1988 20% 60% 20%
Average 1987 37% 53% 10%
1988 15% 69% 16%
Nauonal Norms 23% 54% 23%
Figure 17

1. General Merit

Grade eight students made considerable gains in the General Merit
dimension from the 1987 to the 1988 administrations--a 25%
improvement in the below average stanine group (better by 11% as
compared to the national norm) and a slight increase of 4% in the
above average group. However, the percent of students in the above
average group for 1588 is still below the national norm by nine
percentage points.
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The total percentages for the average and above average groups were
63% in 1987 and 88% in 1988 for an increase of 25 percentage points
(better by 11% as compared to the national norm of 77%).

The greatest movement of students was from the beiow average to the
average group.

. Other Dimensions

All the other dimensions aiso showed an improvement in the below

- verage group, particularly Organization and Wording (32% and 27%
1ess students respectively in 1288), which were the weakest areas in
1987. Syntax which was already at the national norm made only a
slight 2% improvement.

Although some increases were made in the above average
percentages, especially in Wording (12%), the 1988 percentages in all
dimensions remain below the national norm.

The combined average and above average percentages in 1988 were
8C% for Syntax, 84% for Wording, and 87% for Ideas and Organization
as compared to the national norm of 77%.

. Averag2 Percentages

The gains made by the grade eight students bstween 1987 and 1988
were similar to those of grade six students. Twenty-two percent less
students were in the below average group and 6% more were in the
=Dove average group. However, the 1988 percentage of 16% in the
above average group continues to fall short of the national norm of
23%, a reflection cf the still low percentage of students in the above
average group in all five dimensions.

The combined average and above average percentages improved from

63% in 1987 to 85% in 1988 for a 22% increase, bettering the 77%
norm by 8%.
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D. Grade 10 Stanine Distributions

For the 1987 test administration, the writing category was DESCRIBING.
The topic was: "Describe your favorite classroom.”

For the 1988 test administration, the writing category was EXPLAINING.
The topic was: "Think about the most enjoyable or frustrating incident that
happened to you. Tell what happened.”

Figure 23 displays the percentages for the stanine distributions for 1987
and 1988. Figures 24-28 provide a graphic display of the same
percentages for the five dimensions.

Dimension Year Below Av.  Average Above Average
(1,2,3) (4, 5,6) (7,2.9)
General Merit 1987 65% 27% 8%
1988 34% 56% 10%
ldeas 1987 66% 26% 8%
1988 50% 40% 10%
Organization 1987 58% 35% 7%
1988 59% 33% 8%
Wording 1987 57% 36% 7%
1988 47% 40% 13%
Syntax 1987 59% 33% 8%
1988 47% 47% 6%
Average 1987 61% 32% 7%
1988 48% 43% 9%
National Norms 23% 54% 23%
Figure 23

1. General Merit

Although the 1987-88 assessment results show that grade ten students
made gains in the General Merit dimension, the stanine distributions
still do not rneet national norms. In 1987, 65% of the students were in
the below average stanines; the following year the percentage
decreased to thirty-four, a decrease of 31% which is indicative of
improvements made by nearly half of the Selow average tenth graders.
However, there are still eleven percent more students in the below
average stanines as compared to the national norm of 23%.
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The 1988 percentage of students in the above average stanines
increased by 2% buit is still 13% iess than the national norm.

The combined percentage for the average and above average stanines
was 35% in 1987 and 66% in 1988, an increase of 31%, but still eleven
percentage points below the national norm of 77%.

. Other Dimensions

The percentage of students in the below average group in all the other
dimensions still do not meet the national norm by 27% for Ideas, 36%
for Organization, and 24% for Wording and Syntax. Furthermore,
Organization stands out as being the only dimension in which no
improvement was made.

In the other dimensions, the above average group made very few gains
or lost percentage points (Syntax). In all the dimensions, the percent of
the above average group was ten to seventeen points less than the
norm.

The combined 1988 average and above average percentages are:
41% for Organization, 50% for Ideas, and 53% for Wording and Syntax.
Conversely, this means that approximately half of grade ten students
are in the below average group.

. Average Percentages

The average percentage for the below average group reflects an
improvement of 13% from 61% in 1987 to 48% n 1988, but the 48% of
students still in the below average group more than doubles the
national norm of 23%.

On the other end of the scale, the above average percentage remained
about the same, below the norm by 14%. With almost half of the grade
ten stur'ants still in the below average group, the combined average
and above average percentage of 52% in 1988 (up from 39% in 1987)
falls far short of meeting the 77% national norm--by twenty five
percentage points.

It is apparent that Hawaii's tenth graders scored considerably lower
than siudents assessed nationwide in every dimension. In 1988 they
did not compare favorably with the national percentages, most
particularly in Organization but also in ldeas, Wording, and Syniax.

There is also a considerable gap between grade 10 and grade 3, 6,

and 8 students. Further analysis of all pertinent data should be made to
determine the factors that are affecting the writing assessment results.
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ill. CONCLUSIONS AND RECOMMENDATIONS

Conclusions

The performance of Hawaii's students in 1988 shows an improvement over
that of the previous year. Students in grade three have stanine scores that
are above national norms for all dimensions. Students in grades six and
eight are performing at about the same level as the national norm.
Students in grade ten made some gains but are still from one to one-and-
a-half stanines below {.\e national norm.

No conclusions on whether students perform better in any one category of
writing can be drawn from the assessment because the same students are
not tested in all four categories in the same year. Among the five
dimensions--General Merit, ldeas, Organization, Wording, and Syntactic
Structure--performance was fairly even implying that students are
receiving instruction in all areas. Writing conventions per se was not rated
although it did have a bearing in the General Merit and Syntactic Structure
scores.

The results of the Stanford Writing Assessment should be used in
conjunction with other measures because of the limited and subjective
nature of the instrument. It assesses only a smail part of the total writing
curriculum and one draft is not enough of a sample on which to make
broad judgments. The implication is that there is a need to look at
additional data to take into account the variabies discussed in Section I
Data such as the correlation of reading and writing scores, longitudinal
scores (how the same student performs over the years), and specific,
detailed scores need to be analyzed. Examples of the last are data on
students who did not pass (those who scored in stanines 1 ana 2), or
specific district and school data by year (category) and by dimension.

Data from a variety of other assessment instruments should also be used
to get information about students' writing. Among these are observation
and consultation logs for individual students, group-written responses to
challenging issues, teacher-devised essay tests, papers on student-
selected research topics, and journals and learning logs. An on-going
writing portfolio with a dated record and selected samples of writing might

be kept for each student for information on student progress and learning
needs over a period of time.
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The improvement in students’ writing is evidence that districts, schools,
and teachers are placing a greatsr emphasis on wiiting instruciion. A
systematic assessment and improvement process is being used to analyze
related experiential, behavioral, and academic data to uetermine strengths
and weaknesses, estabiish priorities, and dev3lop imprcsement plans.
Teache’ are giving students more opportunities to write longer pieces in a
variety ot areas and for different purposes. They are more cognizant of the
Process approach to writing and writing across the curriculum, which are
the foci oi many improvement efforts such as the Office of Instructional
Services school improvement project, Basic Academic Skills Improvement
through Core Subjects (BASICS).

B. Recommendations

The recommendations below are made to address the implic. .ions that
stem from the analysis of student performance as well as from the nature of
the assessment and the scoring process. They are submitted here for
state, districts, schools, and teachers to consider as they work for
continued improvement in writing.

The first general recommendation for any improvement effort is that it begin
with a re-examination of the theorstical framework: all concerned must
determi -2 the beliefs about language and writing that will form the basis
for their goals and objectives, curric ‘lumn planning, and instruction. The
Language Ars Program Guide, 1989, should be a helpful reference.
Another general recommendation is that the improvement ef‘ort should be
part of a systematic, schoolwide process.

The specific recommendations below are categorized under the following
headings: 1) instruction; 2) staff development; 3) suppert for writing; and
4) administration, scorir , and analysis.

1. Instruction

*  Estabiish an atmosphere that is conducive to writing and the
development of positive at . ides towards writing and self-
confidence as writars. This is important at all levels, but should
receive spec “tion in the intermediate . nd high schools.

*  Develop a schoolwide cirriculum that addresses writing across
the curriculum. Writing should be encouraged and assigned by
every teacher, net just the English teacher and not just the grade
3, 6, 8, and 10 teachers.

*  Continue to teach the prewriting, writing, and postwriting stages
of the writing process. However, accorcing to The Writing Report
Card, 198€, the process should not onlv be taught, it should be
taught systematically and strategically o students can
understand and internalize it and self-monitor and manage it
effectively.
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Continue to provide time to compose more and longer pieces for
a variety of purposes, functions, audiences, and forms, including
letter writing and other types of writing commonly used in real
life. Provide a wide range and balance of writing experiences
that include, but are not limited to, the category to be assessed.

Continue to put primary emphasis and value on ideas, fluency,
and expressiveness. Teach the writing conventions purposefully
in relation to the students' writing during the writing process.

Provide many broad-based experiences in which writing,
reading, and oral communication are integrated. Research
clearly indicates the close relationship between reading
proficiency and writing achievement. Wide reading of wall-
written materials leads to better writing.

Focus on the development of thinking skills as students write.
Explicitly teach students strategies that will help them formulate
and clarify ideas, organize them eifectively, and communicate
them articulately. Engage students in activities that challenge
them to think logicall: relate the graphic organizers used in
reading comprehensicn to writing, and employ and stretch their
abilities in xpressing theinselves.

Provide {ime for conferences/consultations with each student
and interaction among students as they write. Provids
opportunities to share their writing.

Staff Development

9

Examine own attitudes and perceptions about writing; develop
own writing skills and mode! and share your writing with
students.

Become famiiiar with scoring rubrics and the scoring procedure.
Learn the elements of good writing to be able to develop own
rubrics and precmpts.

Support for Writing

Identify standards of an effective writing program.

Involve the home and community in the school's improvement
efforts. Inform parents about the school's writing program &nd
what they can do at home to support the program. Encourage
inore  2ading and writing at home.

Make use of library and media services, typewriters and
cornuters, and other resources.

Participate i, the language arts activities of the University of
Hawaii and those of other agencias or professional
organizations.
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Administration, Scoring, and Analysis

Evaluate the quality of prompts to ensure consistency with the
intent of the assessment and scoring rubrics. They should also
be challenging and interesting to students and appropriate for

the grade level.

Evaluate the rubrics for consistercy, clarity, and sequence.

Evaluate the scoring process. Strengthen the training of the
scorers and clearly establish inter-ratar reliability, intra- and
inter-grade.

Conduct a longitudinal study of Stanford Wiriting Assessment
results.

Compare reading and writing data.
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TASK EXPECTATIONS: GRADE 3
DESCRIBING

In Describing, students are asked to: 1) visualize the given topic, 2) identify its
salient features and decide what to incluge, what not to include, 3) organize this
information in some clear order, and 4) find the words and structures to present
this picture to the reader. The steps of this process are not necessarily
sequential; there is a constant going back and forth as the writer responds to
internal questions, such as: What is it like? Is that the word for what it's like? Is
this better here or at the end? And so on.

Of the four kinds of writing in the Assessment, Describing is probably the least
complex. Details tend to be relatively static, and there is considerable leeway
possible in the selection of details and their organization. Given the kinds of
topics suggested for this level, spatial sequence is probably the natural order of
organization, although others are also possible, as well as combinations.

Third graders are only beginning to express themselves on paper, and many
are ignorant of the basic conventions of writing. Even Superior writers are
uneven in their grasp of skills, producing graceiul structures at one point and
stumbling at the next. In Describing, third graders are handicapped by two main_
problems: 1) an inability to organize well, with details grouped appropriately,
and 2) an inability to recognize clearly the relevance of particular detaits to the
description. They are not always aware that what seems important to them may
not be so to the description the reader has to re-create through words; they are
maie involvea in their own point ¢. view than in trying to create a picture for the
reader. Overall the impression of third grade writing is that there is a great deal
more thought power than can yet be expressed in writing.
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Grade 3: Describing

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:
Does the paper as a whole give the
reader a clear picture?

The paper fails to meet the fask
requirements in more ways than one. It
may be far short of adequate on detail,
contain too many distractions, be off the
subject, or give an impression of great
immatunty.

The paper is aduquats, suffers from no
major faults, but it is not outstanding either
as awhale or in any particular dimension.
The picture conveyed may not be clear in
focus because it is short on detail or
obscured by irrelevant detail. The wording
may be correct but on the dull side.

The writer has conveyed a clear,
interesting, and sometimes vivid picture of
the subject. The details are sufficient in
number and concrete so the picture is
clear. The whole hangs together and
reads smoothly.

IDEAS:
Are they clear, sufficient in number,
significant, and relevant?

The Poor paper has few ideas, too many
distracting ones. The writer is unable to
distinguish between what is important to
himself/herself and what is important to
the reader in re-creating the picture.

The paper may be stiort of enough details
to provide a clear picture, or it may have a
surfeit because unimportant or irrelevant
details have been included. The writer is
clearly not as skilled asthe Supstrior
student in picking out the details that may
be most interesting or striking in
_presenting the picture in mind.

The details are ample in numbe 1d
significant to the topic. They ar _.oncrete,
appealing to the senses--visual mostly, but
sometimes appealing to sound, touch, or
smell. Occasionally an additional detail or
two is included--personal feelings, a bit of
family history, or other—which imparts 2
pleasing touch to the description.

ORGANIZATION:
Are the ideas presented in an
orderly way?

There is usually not enough to organize,
orif there is anough detail, very little or
no discemible organization is present.

The organization is adequate in that it is
systematic, but it smacks a littie (or more) of
an inventor¥, a somewhat perfunctory listing
of details. This may be pa:tly the result of
the writer's inability to distinguish between
the really significant or striking and the

less significant or striking details. The point
of view is generalily consistent, and
transitions when present, are adequate.

The ideas are presented in a way that
makes the reader’s re-creation of the
picture quite effortless. The order is
usually spatial (exterior to interior, front to
back, near to far, etc.) but it is sometimes
combined with other orders (most striking
detail in a room, for example). The point
of view is consistent, so that the reader is
never confused as to how the picture js
seen. The transitions from one group of
details to the: next are smooth.

WORDING:
Is worutng appropriate, graphic?

The wording is immature, often inexact
and sloppy.

Wordir is correct and suitable but bland
and bordering on the tedious. There is a
tendency to repetition of some words and
phrases, as if the writer had no other way
of expressing a simiiar thought. Little or
nothing lifts the writing above the most
ordinary.

The wording is preciss, lively, somstimes
vivid, with an occasional attempt to use a
figure of speech.

SYNTACTIC STRUCTURE:

Are the sentences smooth, efficient,
varied, and interesting? Does the
whole flow well?

The Poor paper is largely a stringing
together of very short simple sentences
by coordinate conjunctions. Very often
the ideas joined together have little or no
relation to each other. The style is
choppy because of the preponderance of
short simple sentences.

The pager contains no major syntactic
errors, but it displays no outstanding
competencies aither. There are fewer
complex constructions and adjectival and
adverbial phrases than in the Superior
paper and more rapetition of similar
structures.

Syntactic structure may be conventional or
uncenventional, occasionally quite
individualistic, and sometimes a bit
awkwarcu and tending to repetition, but it is
evident the writer is well on the way to
syntactic mastery. Thers may not

many complex sentences to show
subordination of lesser ideas and even
fewer reductions to achieve efficlency and
economy, but this lack is offset by a nice
balance of iong and short sentences and

variety in sentence beginnlngs. Transitions
ar
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TASK EXPECTATIONS: GRADE 6
DESCRIBING

Describing is probably the least complex of the four writing tasks of the
Assessment. The topics are such that students can easily draw on firsthand
knowledge; and the details or characteristics tend to be static, both in
themselves and in their reiationship to one another. Moreover, the writer has
considerable leeway in choosing and arranging the details, especially since the
point of view is personal.

Once the topic is chosen or assigned, the student has to: 1) visualize the thing
to be described and identify the distinguishing characteristics; 2) sort out the
details and decide what to include, what not to; 3) organize the details in some
natural or logical order; and 4) find the words and structures to pre “ent the
picture to the reader. Throughout, the writer must maintain a consistent point of
view. The whole process is not necessarily sequential; there is a constant
going back and forth as the writing proceeds.

Mo.'t sixth graders should be able to meet the requirements of describing
something familiar without difficulty. Their wnting in the Assessment reflects the
mental maturation of this age group, a considerable advance over the writing of
younger groups. Most of them display the ability to distance themselves from
what they are writing in order to view the subject as a whole; and they are
aware of the separate existence of others. The combination of these two
characteristics results in writing that is well organized and contains significant
information for the reader. Awareness of audience, which depends on maturity
and which begins to emerge in the preteens, is evident in the courtesies
directed to the reader. In various ways the writer shows an understanding that
some formality is called for in writing. For example, the writer of the Superior
sample (Prograrn Guide, page 18), in addition to giving interesting information
that goes beyond rere visual description, welcomes the reader, provides an
orientation, voices concern over the reader's comfort, and at the end expresse.
thanks. Although marked improvement over the writing of younger students is
most apparent in the Superior paper, the writing of most students at this level
seems to progress in the same direction.




Grade 6: Describing

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

Does the wriler give a clear,
well-‘ocused, and vivid picture of what
is being described?

The Poor paper fails to mest the task
requirements in more than one way. Not
only Is the description not clear, it is often
Fanly off the subCect A frequent Froblem
s the writer's inability to get outside his or
her immediate world sufficlently to realize
that it Is not known to everyone. The
writer assumes otherwise and thus
provides little or no detall.

The Average paper is adequate but not
outstanding in any particular aspect.
Character weaknesses include a failure to
achieve sufficient distance from the subject
to give the reader a complete picture; and
an organization which in general

seems satisfactory but which fails to
achieve better groupings of details that
would result in a clear picture for the reader|

If the answer is "yes," the papsr merits a
Superior rating. It has a great deal to say,
it is well organized, it has flashes of vivid
expression, and it reveals an awarenss of
audience--that is, that there is a reader to
be considered In the wtiting. While the first
three qualities would be e) pected in the
work of effective youngar writers, it is not
until grade six that the last feature appaais
with any dedree of fraquency._

IDEAS:

Are they sufficlent in number and in
significance and relevance to the
subject, and are they cigar?

In describing a place, the writer's ideas
might include physical details that

al to any of the senses;
1) visual--light, color, size, distancs,

height, space, perspective;

2 souncf—pnch, volﬁ?nde, texture;

3) touch--heat, cold, dampness, waight,
pressure, texture; 4) smell--aromatic,
nauseous, offensive, and even

5) taste--sait, sweet, sour, bitter, bland,
and so on. In addition to physical
details, ideas might include
impressions, feslings, memorles, and
other Information of historical,
architectural, environmental, personal,
or other Interest.

The Poor paper contains few ideas that
bear signiticantly or directly on the
subject.

The details are correct and appropriate, but
they are quite ordinary and not as concrete
or as interesting as in the Superior

Fa{)er. Sometimes the writer may fall short
n the number of detalls, leaving a sense of
incompleteness, a plcture not quite filled out
to satisfaction. Sometimes there are too
many detalls, indicating the writer’s inability
to distinguish between important and less
important features.

The writer shows a confident control of the
kinds of information that are not only
important and pertinent to the subject but
also interesting. The details are concrete
and sufficient so that the reader gets a clear
and frequently vivid picture. Appeal is often
to more than the visual sense alone, and
interesting bits of additional information add
to the description.

ORGANIZATION:
Are the Ideas presented in an
orderly and logical way?

There Is no aiscernible organization.

There is a general organization, but it is
not carried through to its logical

end. ltis eitherincomplets, or it breaks
down, or it lacks sufficient ordering of the
lesser details to give a clear picture. This
failing is seen in the Average sample in
the Program Guids, which starts with a
description of the exterior of the houss,
mcves in through the front door and into
the living room, and stops there. There is
no clear subgrouping of details for either
the exterior or interior which would give
the reader a rore orderly picture. Inthe
Average pape: the point of view is
generally consistent, and transitions
though not alwavs smooth are adequate.

The organization is clear and appropriats,
and the reader is abls to re-create the
picture without effort. "rhe order in which
the details are presented, whether spatial
or by other order (for example, the most
striking details first) is maintained so that
there is no confusion. Where detalls are
numerous, there is effective subgrouping
of details within the larger organizatiun.
The writer’s point of view whether fixed or
moving (as in the Superior sample in the
Program Guide), is clear ard consistent.
ransitions from point to point are smooth.
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Grade 6: Describing

Dimensions

1,2

3,4,5

6,7

WORDING: ) )
Is wording appropriate, precise, graphic?

The wording is immature, imprecise, and
often sloppy, falling back aon catchall
words or phrases.

The Average vocabularr is correct and
a[)propriate but general K verges on the
bland. There is [ittle in the wording

that lifts the writing above the ordinary.

A notable feature of good sixth grade
descriptive writing is increased depth of
vecabulary. The paper Superlor in this
category contains rich and vivid words
appropriate to what is being described.

SYNTACTIC STRUCTURE:

Are the sentencus smooth, efficient,
varied, and interesting? Does the
whole flow weli?

oY

The sentences are mostly simple and
repetitive in structure. The longer
sentences are strung cut with "ands” and
"buts.”

Syntax Is adequate and generally free of
serious errors, but the Average paper falls
considerably short of the mastery evident in
the Superior paper. The sentences tend to
be short and choppy and repstitive in
structure. The longer sentences tend to be
strung together with coordinate
conjunctions. There may be an occasional
use of a subordinate clause (beginning
a sentence with an adverblal clause is
typical of sixth grade performance In the
sessment), but easy control of
subordination Is not evident throughout the
writing. Papers at the lower end of the
average range may contaln an occaslonal
Incomplete sentencs, which exhibits not so
much a thinking problem as a lack of facility]
for putiing words together Into
well-organized sentences.

The writer shows a good command of
syntax. There is variety in sentencs types
and baginnings, and a good balance o
longer and shorter sentences. The
af)propriata use of adjectival phrases and
clauses in addition to descriptive
adjectives adds to the Impression of
control. Overall the sentences flow
smoothly and pleasingly.
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Describing is probably the least complex of the four writing tasks of the
Assessment. The topics assigned are such that students can easily draw on
firsthand knowledge; and the details or characteristics tend to be static, both in
themselves and i~ their relationships to one another. Moreover, the writer has
considerable leeway in choosing and arranging the details, especially since the
point of view is personal. The topics are not intended to assess how much the
writers know--only how well they present what they know.

In fulfilling the task, the student has to: 1) visualize the subject to be described
and identify the salient features; 2) decide what features to include, what to
leave out; 3) ocrganize the information in some natural or logical order; and 4)
find the best words and structures to present the picture to the reader. These
steps are not necessarily sequential; the wnter moves back and forth as the
writing proceeds, but throughout, a consistent point of view has to be
maintained.

Most eighth graders should b able to fulfill these expectations with a good
degree of competency, but th 3 papers examined in the test group of the
Assessment show little improvement over the writing of younger students. In
general polish is lacking. The Average papers continue to be unimaginative,
and it appears that the writers will probably not make further progress without
guidance in searching out more than the obvious details of their subjects and in
organizing them more effectively. Some of the poor writers at this levei are
unable to match the very ordinary performance of ycunger average writers.

On the whole eighth grade writers seem to have lost the willingness to share
their thoughts with the readers that younger <*'idents have The wrters
liveliness, the awareness of audience, and even concern for the reader that
mark younger writers in the Assessment are lacking at this level.
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Grade 8: Describing

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

Doss the writer give a clear,
weil-‘ocused, and vivid picture ~* the
subject?

A "No" means a Poor paper. The writer
v:2s ciearly unable to meet the task
requirements, and no ciear picture
emerges because the details are
insu.iclent, Irrelevant, poorly stated, and
peorly organized.

A mixed response to the question
indicates an Average paper. There may
be a sufficiency of detail but the detaiis
are no more thanthe most obvious. On
the other hand, baslc information is often
missing so that the picturs is biurred. The
impression overali is one of adequacy of
an ordinary, unimaginative sort.

The paper is Superior if the answer to the
question is "Yes." There Is ampie detail
focused ciearly on the subject

and presented in orderly fashion from a
consistent point of view. The choice of
words is appropriate, vivid even, ¢ the
whole reads weli from bieginning ., end.
The overail impression i one o
competenca in presenting the picture for
the reader.

iDEAS:
Are thay sufficient, clear, significant, and
relevant to the subjsct?

In describing a plan9, the writer's ideas
might inciude phys!ra! details that a{)peal
to any of the ser==s: 1) visuak-iight,
coior, size, dista~ %, helght, space,
rspective; 2} s, s:--pitch, yoiume,
exture; 3) touch -i;eat, coid, da~pness,
weight, prassur:, texturs;
4) smell-aromatic, nausecus, offensive;
and even 5) taste-—-salt, sv. eet, sour,
bitter, biand, and ~.. an. In addition to
r ‘ysical detalls, idaas might includzs
. ~Jressioi.s, feeiings, memories, and
otner information of historicai,
architectural environmentali, paisonal, or
otherinterest. Eimotive details combined
with physical details can ...;use ike
description with an oimosphere, or
mood, that can evoke definite responses

The Poor paper contains few ideas that
beai directly or significantly on the subject.

The details in the Average paper are
usually of tha most obvious kind, anu they
are not as concrete or s interesting as

in the Superior paper. Sometimes the
writer may fail short of snough information,
leaving a sense cf incompieteness, of a
Eicture not quite filled out to the reader's
satisfaction. Frequentiy there are 100
many detaiis, indicating an inabliity to
distinguish betwesn Important and less
important features.

The writer of the Superior paper shows a
confident controi of the kinds of
information that are important and
pertinent to the subject and likeiy to
arouse the reader's interest. The Aetails
are concrete and sufficient in number so
that the reader gets a clear, complsts,
and frequentiy vivid picture. peal is
often to more than the visual sense aione,
and interesting additional information is
inciuded.

——

A
ORGANIZATION:
Are the ideas presented in an orderly
and iogicai way?

The organization of the detalis in a
desc'ir)ttve paper at this level is usually
spatial. However, it couid be by some
other order. such as importance, with the
most striking detaiis presented first; or it
couid revarse that order to build up from
the jeast to ti.e most important.

V natever organization Is foilowed, it
must heip 1he reader's orderly
re-creation of the picture in the writer's
mind. The writer must aiso maintain a

The iack of organization makss it
difficuit for the reader to sort out the
detaiis and understand what the writer
might have had inmir . There may
bo some progression, such as
indications of time or movement
through space, but what the
information igads to is not ~iear. Oftan
there is not enough information to
organize.

The paper has a sense of organization--it
is at least not chaotic. However, it lacks
tha clear introduction, the orderly grouping
of detaiis, the smooth transitions from
grouz v group, and the firm conciusion of
the élupurior paper. Overali the
organization may be adequate enough but
iacking in a ciear sense of controi.

The intreduction clearly points to what is to
foliow. in soms cases the details may
iead ug to a summarizing statement about
the su . The details c~e grouped iuto
well-ordered paragraphs with smooth
transitions between groupings. The point
of view is clear and ¢~ s sient. The whoie
paper shows that the riter had in mind
the sequence ir which the reader's
re-creation of the picture 'was to proceed
from beginning to er 4.

S
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Grade 8: Describing

Dimensions

1,2

3,4,5

6,7

WORDING:
Is wording appropriate, pracise, graphic?

Wording Is imprecise, lackluster,
immature, or careless. There is an
almost total lack of interest, color, or life
in the vocabulary.

Wording is accurate and ac “.quate
enoligh to convey the information, but it
is, on the whole, rather matter-oi-fact,
rathor dull and uninteresting. Lackingis a
sense of vividness, of a picture brought

to lite by a choice of significant detail
communicated to the reader by variety
and richness of language.

Wording is accurate and con<rete,
conveying the details of sight, sound, or
mood in a vivid way. Original figures of
speech may be used, nouns are snenific
rather than general, adjectives are not
overused, and verbs are active rather thar;
passive. The language overall is natural,
and familiar, free of pretension and clichés.

SYNTACTIC STRUCTURE:

Are the sentences smooth, efficient,
varied, and interesting? Does the whole
flow wall?

The sentences are mostly simple, short,
4nd repetitive in structure, resulting in a
choppy, immature style.

Sentence structure is adequate and free of
serious fault, conveying the ideas
satisfactonly, but it tends to be repetitive
and on the dull side. Complex sentences
are used, but the subordinaiion of ideas is
not as efficient as in the Superior paper.
There is & discarnible choppiness in ine
flow of the sentences.

Of the four kinds of writing assessed,
describing has been found to call for the
least elaborate sentence structure.
However, effective description can be
expanded by adjectives and adiectival
phrases ana clauses. The sentence
structures in the Superior paper may not
be elaborate, but they show good control
over construction, that group like
information, show relationsnips among
different items, and place emphasis where
it is most appropriate. There is easy
handling of modifying and qualifying

hrases and clauses, of sentence variety,
length, and beginnings. The paper reads
smémthly and pleasingly from baginning to
end.




DESCRIBING

Tenth graders probably :ave received a fair amount of ing* . onin
composition but often apply what they have learned only s. serhcially or not at
all. The typical range of quality is to be found in the papars they write, from
superior to very poor. |f many papers provide readers v..ch some very pleasar.
surprises, it may be due not so much to dramatically improved skills as to the
fact that these writers are very different people from junior high students. Tenth
graders are young adults who have gained a measure of independence, who
are aware of themsslves as individuals, and who see the world consciously
from their personal points of view. Their awareness of themselves and others
as distinct individuals is often reflected in the voice and that comes through in
their writing and in the way they address their readers. To a far greater exient
than before, their writing revaals a personal investment, a cohesiveness, and a
conscious effort to engage the reader.

Of the four kinds of writing in the Assessment, Describing is probably the least
complex. ltis also the kind most teachers find easiest to teach,so that it is quite
likely the students have had more instruction and practice in this form than in
the others. Tne task the student faces in describing some.ning familiar for a
reader involves a series of overlapping steps. Having selected a topic or
having had it assigned, the writer must: 1) visualize the thing to be described
and identify its features, both central ar 4 peripheral; 2) choose from among
these features those that will do best what the writing is to do; 3) organize this
information in & way that most clearly re-creates the picture; and 4) find the word
and structures to achieve clarity and interest in the descrip..on. All throughout
the describing process, the writer is visuaiizing and re-visualizing the subject,
recaliing or inventing further details, bringing into focus peripherai features that
might be utilized, and trying to find better words to bring the word picture into
sharpar focus. Tenth graders should be able to mest these tack requirements
with a good degree of competence.

The test makers report the following about the tenth grade papers examined in
the Assessment: 1) many papers provided unexpected pleasure; 2) most had a
definite point of view that helped the effective selection of details ana
orgznization; 3) in the majority the point of view was extremely perscaal, not
objective; 4) objective observation was not a primary characteristic; and 5) there
was a marked fondness for generalization and abstraction instead of the
specific and concrete.

55 =9
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Grade 10: Describing

Dimensions

3,4,5

6,7

GENERAL MERIT:

Doec the writer give a clear,
well-fecused, and vivid picture of what is
being described? Can the reader say,
"Yas, | get the picture™?

A "no” to the questions means a Poor

por. The writer was unable to fuffill the
ask requirements, and the paper is a
confused mix of descriptive, general, and
off-the-subject statements that d. not
add up to a picture.

A qualified "yes" to the overall questions
means an Average paper. The wnter has
met the task expectations and the

paper is adequate but not distinctive.

The paper merits a Superior rating if the
answer to thase questions is "Yes.” There
comes threugh the sense of a confident
?ras of the task requirements and
amiliarity with the material, which is
interestingly and vividly expressed from a
particular point of view. Also coming
through is a sense of a desire not just to
describe objectively, but also to share with
the reader a picture that has significance
for the writer. The top papers display a
sophistication, a sparkle, and sometimes
humor, quite distinct from anything seen‘in
the earier grades,

IDEAS:

Are they sufficient in number, in
significance and relevance to the
subject, and clear?

The ideas in a description cover a range
of Information depending on the subject
heing describec!. A beaci scene, a
Fourth of July parade, a grandmothar's
face, %rlef over a loss, a strange sound,
orsca

examples-all call for different
combinations of details. In descriring a
place, the writef's ideas ml?ht inc ude
physical details that appeal

senses: 1) visual--light, color, size,
distance, height, space perspective;

2

3; tactile--
pressure, textures; 4) smell--aromatic,
nauseous, offensive; and even 5) taste--
salt, sweet, bitter, bland. In addition to

associated with the piace. Skillfully
used, physical details and emotive
details infuse the dsscription with an
atmospheie, or mood, that can evoke

ORGANIZATION:
Are the ideas presented in an orderly
and logical way?

Organization of the detai's in a
desciitive paper will d er with the

ing a wali--to name a few
to any of the
sound--gitch, volume, texture;

eat, cold, dampness, weight,

hysical details, ideas might include
mpressions, fealings, and memories

ar

The Poor paper may not contain the
information nesded for the picture. The
details may be irrelevant, unnecessary,
skimpy, too hodgepodge, cr too general to
produce a picture for the reader.

The Average paper has a sufficiency of
detail where number is concemed, but
the choices are not as cong: ate or vivid
as those in the Superior paper, and they
do not build on one another to create a
singular impression. Other papers may
have too many details some irrelevant or
unimportant, resulting in a clutter from
which no clear and focused picture
emerges.

A Superior paper shows a skillful choice
of concrete detail, enough so that the
reader can clearly visualize the subject,
not too many that the reader is bogged
down or distracted. In atop paperthe
writer has chosen details to procuce a
dominant impression. if describing a
housae, for example, that imprecsion
might be one of weathering, a lived-in
quaitty, mystery, or whatever. In the
choice of detail the writer may have tried
to create atmosphere and succeedsd in
greater or lesser degree. Also, in greater
or lesser degres, the writer has managed
to convey vary definite personal feelings
about the subject.

The lack of viganization in the Poor pape
makas it difficuit to sort out the details and
obtain a clear picture. Somstimes there is
not enough information to organ:ze.

In the Average papsr, the lack of a clear
organization tends to undermine the
content. Elements of orderly grouping
may be present, also an attempt to be

The grouping of details in ne Superior
paper shows that the wnte r had in mind
the sequence in which the reader's

re creation of the picture was to proceed.

ERIC
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Grade 10: Describing

LS

Dimensions 1,2 3,4,5 6,7
subject and with what the writing is to do. consistent in point of view, but the The introduction of the subject usually
For example, it could be spatial, such as progression tends to be random with not | comes at the beginning, but it can also be
near to far, left to right, top to bottom, enough underlying diraction. Transitions | effectively led up to at the end. The details
and soon. It could be by Importance, tend to be awkward or absent. Overall the | are presented in orderly progression with
with the most striking or significant organization may be adequate enough but | smooth transitions between groupings.
detalls first, or it could reverse that order without a clear sense of control. Moreover, the details are presented from a
to build up to the most important. The single point of view. That point of view may]
order might be one of famliiarity, as In be physical, as in an objective description
describing something strange, when the of scene when the vantage point, fixed or
writar might move from the tamiliar to the moving, from which the scene is viewad
less famillar. Tho organization might is clear. it may be a mental point of viaw,
follow a combination of two or more as when a writer recalls details and feelings
orders, but whatever organization is about a childhood home. A combined
foliowed, it must help the reader's physical and mental point of view can inject
re,-céeatlon of the picture in the writer's a strong emotional quality to a description.
minds.
WORDING: ]
Is wording appropriate, precise, graphic?| Wording in the Poor paper is imprecise, Wording in the Average paper is adequate | The wording of the Superior paper Is
lackluster, immature, or careless, but not especlally vivld, picture-making. precisa and concrete, conveying the
exhibiting little evidence of reach or effort | Many Average papers exhibit a marke details of sight, sound, or mood in a vivid
to tind oetter. effort to produce what the writer ma way. In atop paper, original figures of
considsr adult writing. Characteristic of this| speech may ba used to good effect. The
tendency is the use of "big” words and language is natural and familiar rather
phrases of generalizations, abstractions, | than pretentious; nouns are specific rather
and clichés Instead of simple, direct, than general; adjectives are not cverused;
concrete words and phrases. and verbs are active rather than passive.
SYNTACTIC STRUCTURE;
Are the santences smooth, efficient, The range of sentence mastery may be Though sentence structure is adequate Of the four kinds of writing assessad,
varied, and Interesting? Does the whole very great in Poor papers, going from and free of serious faults, the Average Describing has been found to call for the
flow well? bare lteracy to minimal adequacy to paper falls considerably short of the least elaborate sentence structures.
expressing ideas. The problem of rating | syntactic mastery evident in the Superior | However, effective description can be
Is often compounded by the fact that the paper. Writing at the bottom of the expanded by adjsctives and adjectival
student has not kept to the topic, but Average range may be monotonously phrases and clause. Although sentence
written around it. Instead of the repetitive in the use of an unvaried sumf)le structures may not be elaborate, the
description calied for, there may be sentence structure. Those at the middle | Superior paper shows mastery of
explanations of one kind or ancther, ora | and top may show more mature control constructions that group like information,
narrative associated with the topic. if but netin a striking way. show relationships among different items,
thers are sentences that forward the and place emphasis whers it is most
describing process, they are poorly appropriate. There is econom; and
expressed and are usually simple and efficiency in the way phrases are used
repetitive in structure. The flow from instead of longer clauses; there Is varisty
sentence to sentence Is monotonous and In sentence beginnings; and there is a
Iaaves a distinct Impresslon of far less gwod balance of longer and shorter
competence than is found in the writing of sentences. The paper reads smoothly
students of this age and grade. and pleasingly, with very fittla
awkivardness.




TASK EXPECTATIONS: GRADE 3
NARRATING

Third graders are only beginning to do sustained writing, and their performance
is uneven at best. In telling the story of a program they have seen on TV, or
story they have read or heard, the youngsters are asked, among other things, to
see the story as a whole with sufficient distance to distinguish beginning,
middle, and end; to salect the character or characters and other relevant details
(obviously not everything can be included so there must be a choice of the more
significant); to «ll the story as clearly and interestingly as possible from a
particular point of view and to organize the information :n a manner to
accomplish the purpase of the writing.

Not many third graders can do this. Most of them will recount step-by-step
happenings with varying degrees of completeness and intelligibility. If they
manage to tell the whole story, it will be by pushing the events together into a
skimpy account which does not distinguish the important from the unimportant.
Others will simply string together discrete incidents without articulating them into
a story framework. They fail to distance themselves as storytellers and thus, not
only fail to see the story as a whole, but also tend to intrude themselves 7z.ad
their reactions to the original program into their attempt to retell.

59

64




09

Grade 3: Narrating

Dimensions

1,2

3,4,5

6, 7

GENERAL MERIT:

Wkat is your Impression of the story as
whole--superior, mediocre, poor? How
well can you follow the story and get its
puint?

The basic narrative element of character
is present and an svent or two, but
these are not cast into a story
frameworK; the events seem
disconnected. The writing goes
nowhere; it has no structurs, no
Fro%ression, no development, no point.
n shot, there is no story. The writing is
ot only sparse and marked with errors,
it can be unintelligible. The writer
rnistakenly assumes that the reader
shares the same information he/she has
and thus tells virtually nothing.

The overal! impression of the story is
middling--of a piece producad in a
perfunctory if earnest way, there is a
sonse of structure and progression in that
a sequence of events is recounted which
the reader can fcilow. l{owever, the
events ar. pushed together in a bare
bones account, the details are sparse and
not particularly significant, the vocabulary
is "blah™ and the story does not seemni to
make a clear point. The reader is left with
a feeling "So"?

The story h:s a sensw of structure, of form,
a disting uishable beginning, middle, and
end. It has a wholeness about it that is
satisfying tothe reader. All the traits
(ideas, organization, wording, etc.) may not
be uniformly strong, but they come
together in @ harmonious whole. The story
hangs together, is easily followed, and
makes a point that is clearly about
something. A top paper might have a great
deal of emoticnal appea; it might even
contain a spark of namative invention even
thuugh the topic is a recalling of a TV
episode or film, etc. It would convey an
unmistakable sense that the writer is in
control; it may aven convey the sense of
ar emerging style.

IDEAS:
Are the ideas presented clear,
relevant to the story, and sufficient?

There are some ideas, mostly naming a
character or two and mentioning a
happening or two, but they are random
and not related within a story frame. No
matter how the skimpy ideas are
arranged, they do notadduptoatoa
story. instead of trying to advance a story
line, the writer has a tendency to intrude
with fraquent personal reactions to the
original TV/movie episode.

The ideas important to carry the story are
just barely enough in quality and quantity,
and there is little distinction between
significant ideas and minor ones. The
characters are named but hardly defined;
what they do are recounted but not their
motives or feelings, the ideas are bare
bones, just sufficient to make the story
intelligible. Atthe same time, there are a
few distractions or irrelevarcies.

The ideas bearing on the story are clear,
although they may not ba given fully
developed, and their selection shows that
tha writer has some sense of what is more
significant: the main character/s and their
actions; the situation or complication, its
causes and resolution; the story's point,
which can emerge almost as a theme in
atop papur. That paper may include
aspeacts of settin% place and time) and
rudimants of such narrative devices as
foreshadowing (suspense), dialogus,
flashback.

ORGANIZATION:
Is the organization sequential, logical,
coherent?

RS

The ideas are not organized into any
apparent story line.

The story ideas are arranged clearly and
logically enough, but the ordering is
again littia more than bare bones
chronological sequencing. The few
events are relat 1 in a flat enumerat’ o
sequence, with no attempt at causal
linking or other development. A
consistent point of view is maintained,
with little cr no irrelevant intrusion of the
writer into the story, but unlike the 6-7
paper, point of view makes littis or no
impact on the story. Some transitional
devices are usedr{mostly conjunctions),
but they do not contribute much to linking
the parts together into a pleasing whole.

The story idaas are ordered (though not
much developed) in a logical way, both
chronologically (sequence of events) and
emotionallv (character's development or
reader's anticipated reactions). The story
gives a distinct impression of an ovarall
structure (beginning, middle, end). The
point of view Is also consistent, with no
irrelevant intrusion of the writer.
Structure and point of view, along with
simple transitional devices (mostly
conjunctions and short linking clauses or
phrases), make the whole story cohere.

RE
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Grade 3: Narrating

l

Dimensions

1, 2

3,4,5

6,7

WORDING:
Is the wording precise, vivid? Does it
bring characters and events to life?

The vozabulary is limited, simplistic,
repetitive. Word choices are often poor,
overly colloguial, or incorrect.

There are no major inaccuracies of word
choice and usage, but neither is

there any1hin3 exceptional to distinguish
this writing. Diction is flat, even, and on

the whole appropriate but uninteresting.

There are no major enors of word choice
orusage. Diction is appropriate if not
startingly original or dramatic, but there

are enough instances of commendable
wording (vivid, concrete words, forceful
verbs, original figures of speech, nuances
of meaning signalled by verb tenss, etc.) 1o
mark the Superior paper. The language
has a freshness and low that are
exceptional.

SYNTACTIC STRUCTURE:
Is the story flow smooth and
interesting?

K7

The sentences are simple, very close
to the "and...and" stringing ‘ogether of
very younq writers. Even though some
subordinate clauses may occur, they
appear in the conte xt of very immature
sentences resembling colloquial
spaech and are not effective.

Sentence structure is adequate to tell the
story but not in a fluent and interestin
way. Most commonly used are simple
and compound sentences with a
generous helping of the conjunctions
"and,” "but,” and "then." Although a
complex sentence or two may occur,
they tend to be awkward (if technically
correct), showing that the writer is less
than confidar: awout subordination. The
use of transitional words is adequate.

The story “reads” smoothly and
interestingly. Therc is variety in sentence
types (simple, compound, complex),
showing the writer's ability to put
coordinate ideas and subordinate idsas
into arpropriate sentence structures. The
complex sertences show that the writer
can embed more than two ideas in a
single sentence. There is a nicc balance
in sentence length and variety in sentence
beginnings. Transitional words, phrases,
and clauses are effectively usad.

3




TASK EXPECTATIONS: GRADE 6
NAKRATING

Retelling a story requires the student first of all to recall the characters and

e ents of the story, placing them within the story framework, and from am.ong
these elements to ¢« ’ect certain ones for presentation. What has to be pictures
in the student's mind is not only in mc”;on but must be seen with sufficient
distance to encompass beginning, middle, and end and enable the reader to
distinguish between the more important and tha less important elements.
Within the forward action of the story, tie interrelatio.ships ot .he elements,
especially characters and eveats, may be constantly changing, sc that the
demands on syntactic structure may be quite heavy.

The writing assignment is the retelling of a television episode, a movie, a play,
or a book the student has experienced, so that a minimum of narrative invention
is involved. The purpose of wi....ig is essentially informational rather than
entertainment or expression, but because any retelling is a personal rs-creating
of the story and not necessarily an accurate recapitulation of the original, there
is @ great deal of room for personal expression and originality.

The narraiive writing of sixth graders in the Assessment is not as lively and as
competent as their descriptive writing. The sampies reflect what seems to be
typical of sixth graders' development in narration: a small number of superior
writers achieve some degree of pacing in their storytelling a=d convey the
impression that they grasp the story as a cohesive whole. Average v ters just
manage to map out the story events in correct sequence, and poor writers
produce writing that is barely a story. Although at first glance the general
performance at this level tends to be disappointing, a second look reveals tha
t'.e students are making progress.

RS




Grade 6: Narrating

Dimensions

1,2

3,4,5

6,7

GENERAL K.ERIT:

What is your irripresslon of the story
as awhole-supetior, mediocre, poor?
How well can you follow ths story and
distinguich the characters?

The retelling fails to reach even the
perfunctory adequacy of the Averaae
paper. Thersis an attemgt 1 place e
evants In some sort of sequencs, and
the basic narrative element of character
is also present, but neither characters
nor events are cast into a story
framework that gives a sense of forward
m~vement and completeness.

The overall impression of the story is
middling and perfunctory. Although the
ovents are ordered pretty much in proper
sequence and characters named, the
retsliing on the one hand ma¥ be so pared
down that it amounts to a dul
summarization which fails to kold the
reader's attention. On the other hand, it
may be so full of undifferentiated detail that
the readsris s ‘amped.

The story has a sense of structure, of
form, a distinguishable beginning, middle,
and end. It has & wholeness about it that
satisfies the reader. The dimansions of
Ideas, Organization, Wording, and Syntax
may not be uniformly good, but they
come together nicely in a pleasing whole.
The story hangs together, the characters
are distinguishable, the sequence of
events Is clear in both time and logic. A
top paper may show a considerable
de?ree of imaginative development,
including perhaps dialogue. it convays a
sense that the writer is in control and
even enjcys the task.

IDEAS:
Ars the Ideas presented clear, relevant
to tihe story, and sufficient?

In Narrating, the dimenslon of ideas
would inciude first such slements as
character, ever .s and setting--the
essential buliding blocks of fiction; then
conflict arising from character andg
mativation, and the resolution of cenflict;
and theme, the idea or point, of tiie
story. These core elements are not
inventad by the student but come from
the original story. Itis the way and the
degree to which the student selects and
develops these elements that will
constitute the cuality and richness of
*“vis dimension.

¥9

The Poor papser offars littie more than
ideas that bear more or less on the plct
line. This line does not emerge clearly,
however, so that the reader Is left to
wonder exactly how each detall fits in.
Moreover, the detalils 2re oxtremely
sparse and some seem irrelevant.

Enough details are provided to carry the
piot, but the essentials are reduced to
such an extent that there is only the bare
bones of a story. What the student has
written Is essentlalln a synopsis, not a
retelling. On the other hand, thers may
be too many details cluttering the
narrative, and the reader has a hard time
following the main line of the story.

Ideas crucial to delineating character and
motive are present as well as those that
develop the action and carry the story
forward, The number and quality of
detaiis _re sufficient to show that the
student has deve'oped the key

ideas of the story. There may be, for
example, details that reveai the feeiings of
the characters or explain the reasons for
their actions. There may less attention
given to the setting (time and place) of the
story but if it is not a cruciai element, its
absencs is not critical.

[ ORGANIZATION:
Is the organlzatlon of ideas sequentizl,
logical, coherant?

In Narrating for sixth graders, the most
important aspact of organization Is
{)robably the chronological sequencing ot
he story events. That ordering should
enabie the reader to grasp clearly where
the story begins and where it ends. This
sequence may be varied by attempts to
use such narrative devices as flashback,
toreshadowing, and simuitanseity, most of
which wili probably not be very

The organization is uneven, the ideas
often disconnacted or even chaotic, and
the story often Isft hanging without a
sense of coaclusion. Sometimes shifts in
tense between present and past indicate
that the writer is replying the show or story
in the mind and recording what is
happening rather than reporting what has
happened. Often what is wiitten so sparss,
as to raquire no raal organization.

Organization is adequate in that the storv
chronology can be follrwed from beginning
to end. Howsve-. itis a -'nw-

by-biow account, with ne ,.ouping to
indicate beginning, middle and end/no real
distinction between main events and lesser
ores.

The student is clearly in control of the s.ory
details. The events are grouped to provide
forward developrnent of the story, and
background details are inserted where
necessary. Beginning. middle, - 'd end
are clear, and transitions provide a smooth
flow from part to part and fram sentence to
sentence. There may be a good try at
some narrative device that varies the
chronological sequence.

ERIC
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Grade 6: Narrating

Dimensions

1,2

3,4,5

6,7

successfuii but which should be
reconnized for such and, if a goud try, be
rewarded. Cause and effect sequencing,
where the student has tried to iink
character, motivation, action, and
corv,equences, should also be

rec 2gr..2a¢ and rewarded. The point of
vi. # from which the story is told shouid
be consistent throughout. Much of what
the student does with organization will
depend on the original story chosen by
the student.

WORDING:

Is the wording clear, graphic? Does it
carry the story along and bring the
characters and situations o iife?

Wording is dull and repetitive, often poor,
overly colloquial, or incorrect. Because
vocabulary is limited, the overali
impressior is one of immaturity.

The worcling is adequate but generally
uninspired and lacking in ciarity and
vividness.

Clarity is the primary consideration hers,
but vivid, concrete words, active varbs,
and originai figures of speech ali
coi'l’;n'bute to bring characters and action
to iife.

SYNTACTIC STRUCTURE:
Is the story fiow smooth and Iinteresting?
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The sentences do not reach even the duil
adec\uacy of the Aveiage paper. They are
Ime 6 and too often strung together with
thejt and,” "buts,” and "sos” of younger

writers.

Sentence siructurs is adequate to teli the
story but "1 a rather graceless way. The
writing lacks the fluency and Interest of
the Superior paper. Most commonly
used are simpie and compound
sentences, ‘with a generous halping cf
the conjunctions "and," “but,” “so0,” and
"then.” Subordination in the complex
sentences are mostly of time (for
example, "When the police came...” or
"After they haa dinner...").

The story reads smoothly and

intr .estingly. There Is variety in
sGuatence tyﬁes (simﬁle. compound,
complex), showing the writer's abiiity to
put coordinate ideas and subordinate
ideas Into apprepriate sentence
structures. The appropriate use of
phrases and clauses snows that the
writer ¢ n embed more than two ideas

in a single sentence. Thers is a nice
balance of long and short sentences and
variety in sentence beginnings.
Transitiona! words phrases, and clauses
are sffeclively used. Although thers may
be somse inappropriate tanse shifts (as
seen in the Program C.uide sample), it is
not serious enough to cause confusion.




TASK EXPECTATIONS: GRADE 8
NARRATING

Retelling a story requires the student first of all to recall the characters and
events of the story, placing them within the story framework, and from among
these elements to select certain ones for presentation. What has to be pictured
in the student's mind is not only in motion but must be seen with sufficient
distance to encompass beginning. middle, and end and enable the reader tc
distinguish between the more iinportant and the less important elements.
Within the forward action of the story, the interrelationships of the elements,
especially character and events, may be constantly changing, so that the
demands on syntactic structure may be quite heavy.

The writing assignment is the retelling of a television episode, a movie, a play,
or a book the student has experienced, sc that a minimum of narrative invention
is involved. The purpcse of writing is essentially informational rather than
entertainment or expression, but because any retelling is a personal re-creating
of the story and not necessarily an accurate recapitulation of the original, there
is & great deal of room for personal expression and originality.

Students of this age seem able to handle Narrating more efficiently than
younger writers. Although they appear to have lost the willingness to share
their thoughts with the reader that characterized younger writers, with the result
that their papers are less lively, less enthusiastic, and less aware of audience,
the majority of eighth grade writers seem able 1o distance themselves
sufficiently from the story they have seen, heard, or read to see it as a whole.
Their re.ellings have a clearer beginning, midd!e, and snd and a better sense of
what is important. A few of the superior writers handie characters with greater
psychological insight than the best of the younger writers; they group the crucial
details that advance the story; they handle tense with ease; and they look
forvard and back as appropriate and mesh continuous and discrete svents with
considerable skill. Even in samples that are confusing, there seems to be a
discernible atternpt to tell the whole story. Major tlaws were generally a result of
omitting some important event, rather than from cluttering the stery with
unnecessary detzi.
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Grade 8: Narrating

Dimensions

1, 2

3,4,5

G, 7

GENERAL MERIT:

What is your impression of the sto
whole--superior, mediocre, poor? How
well can you follow the story and
distinguish the characters?

asa

The story is summarized so poorly that
the reader can barely make it out--thsre
is an incomp!ate grasp of the whole, a
tendency to focus on only a part of the
story. Events are told either blow-
by-blow, with no attemJ:t to distinguish
between important and less important
details, or the retelling is incomplete, the
writer seemingly unaware of *vhat
readsrs needto bs toldin order to
understand the story.

The Average sample is typically adequate
in setting out the necessary details of the
story: characters and events and their
progression through the story, and
occasionally setting. The retslling gives the
impression that the writer does see the
story as a whole. However, in contrast to
the Superior sample, this pieca lacks the
delineation of the different stages of the
story. While the eviants are laid out in
sequence, there is ttle indication of thsir
relative signiiicance and henca no shaping
to enhance the reader's understanding and
piaasure. Morsover, the choice of words is
dull, the sentence structure is monotonous,
and overall the impression is one of
gadestrian adsquacy.

The story has a claar sense of
structure--a distinguishable beginning
that sets the scene and a clear
progression through well-defined stages
of the story te the conclusion. The main
characters are identitied, and doth
vocabulary and syntactic structure play
their part in advancing the story in a
Iivel?/ and enjoyable fashion. The
retelling leaves the read=- iith a sense
i completion and satistaction.

IDEAS:!
Ara the ideas presenteo ciear, relevant
to the story, and sufficient?

in Narrating, tho dimension of ideas
would include first such elements as
character, svents, and sotting--the
essertial building blocks of fiction; then
conflict arising from character and

and theme, the idea or point, of the
story. These core slements are not
invented by the student but coms frem
the original story'. Itis the way and the
degres to which the student selects and
develops these slements that wil!
continue the quAlity and richness of this
dimension.

motivation, and the resolution of conflict;

The details are so skimFy and so
undifferentiated in significance tnat
judgment is difficult. Characters may be
named, a story line may emerge but
obscured by details that seem irrelevant.

There may be an abundance of details in
the Average retelling. On the other hand,
it may be a rather bare bones
summarization. In either case, the writer
fails to make a clear distinction between
signiticant details and those of lesser
significance.

The ideas are sufficient to carry the story
and bring it to life for the reader. Tha
scene is set for the action to follow. (See
the talling details in the first paragraph of
the Superior sample.) The characters are
clearly identified; their motives and
emotions made plain. {In the saniple,
note that the doctors ind important
members of the staff are both named and
identified; note why Cculonel Potter
assigns Radar to play records over

the loLdspeaker system and why the
doctors begin to make "little whilte lies.”)
A thems, or point, may emerge although
it may not be explicitly stated. (In the
sample, it is clearly implied that Radar's
music and the doctors * '3 white

lies" combine to halp the wounded until
fresh supplies asrive.)

ORGAMIZATION:
Is the organization of ideas sequential,
logical, coherent?

Mucr >f what the student does with
organizatior: will depenc on the original
story chosen by the student and the

graders as for sixth graders, the most
& Tportant aspect of organization is

point of view takcn to retell it. For eighth

The paper is so lacking in ideas that it
requires little in the waz of organization.
If the paper is longer, the organization
is a flat stringing out of events and
characters, inore or less correct in
sequence but exhibiting little else to
help or hold the reader.

There are no major errors in orgar.ication.
The chronological sequence is clear the
characters are intre<-ud at the propsr
times, and the story moves from
beginning to end in understandable
sequence. However, the piecs lacks the
organizational sophistication of the
Superior paper. Missing Is the delineation
into clear stages of devslopment, the neat

The story progression is straightforward
and clear, wth the situation or sstting
established at the outset. The stages of
development are also clearly delineated,
with reievant details appropriately grouped
Within the weil-organized framework, the
reader is given other aids to understanding
and enjoying the story: characters are
"signposted”--that is, properly identified at

ERIC.
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Grade 8: Narrating

Dimensions

1,2

3,4,5

6,7

probably the chronological sequencing
of the story events. That ordering
sihould enable the reader to grasp
c'early where the story begins and

W, 9re it ends. This sequence may be
varied by attempts to use such narrative
devices as flashback, foreshadowing,
and simiuianeity, most of which will
probablx not be very successful but
which should be recognized for such
and, if a good try, be rewa.ded. The
point of view from which the story is told
should be consistent throughout.

summariz=tions of action, the smooth
transitions. As a result, the retelling is fiat

and uninteresting. (The Average sample is

typical.)

the appropriate time through appositives;
and short, vivid summaries tie the action
together. (In the Superior sample, such
ﬁhrases as "Allis calm” cnd "The battle

as bagun” serve this helpful
summarizing function.) Transitions are
smooth, and time indicatcrs help the
sequencing.

WORDING:

Is the wording clear, graphic? Does it
carry the story along and bring the
char icters and situations to life?

The wording is limited, immature,
repetitive, and dull. Itis frequently
colloquial to 1ire point of slang.

The wording is correct but generally very
flat and dull.

The wording is efficien\, clear, and often
vivid. The writer is comfortably in
command of active verbs, seems to be
aware of the effects cf verb tense like th
continuous present, uses appropriate 1
adjecth/es and occasional figures of
speech,

69

SYNTACTIC STRUCTURES:

Is the story flow smooth and
interesting? Is there variety in sentence
tyﬁe, length, and beginning? Does the
whole cohere?

Syntax resemt"3s that used by much
younger writers. It is characterized
mostly by simple and compo*:nd
sentences liberally sprirkled with "and,”
"but,” "s0,” and "then.” If complex
sentences are used, the subord...ate
clauses are usually of time (for
exampls, "When...” of "After...”) or of
cause ("hscause...”).

There are no seriou, arrors of syntax, but
the paper lacks the syntactical
sophistication nf the Suparior paper. The
reader has the impression that t};e writer
has a considerable distance to jrow to
achieve that kind of sophistication. Simple
sentences are used to the poin:
monotony and choppiness; they could be
combined into complex sentences if the
writer couid better differentiate between
main and subordinate ideas.

—

The writer has a cor mand of syntax
which results in a paper that has grace
and efficiency. It reads well from
veginning to end. There is variety in
sentence types (simple, compound,
cornplex) and in sentence oeginnings,
and a good balancs of long, and short
sentences. Throughout, syntax suppcris
the movement and the interrelationships
of elements within the story (for example,
note the use of subordinate clauses andi
phrases, also the summing-up function o
the short sentences in the Supericr
sample).
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TASK EXPECTATIONS: GRADE 10
NARRATING

Experiencing a story assumes that the student is able to discern a moving
sequence of information, noting what is happening now and storing perc nticns
of what has happened so far. It assumes that the student is able to ses the
relationships among characiers and events, noting especially both chronology
and causation, including motivation. Retelling requires the student first of all to
recall the characters and events of the story, placing them within the story
framework, and from among these elements to select certain ones for
presentation. What has to be pictured in the studant's mind is not only in motion
but must be seen with sufficient distance to encompass beginning, middle, and
end, and to distinguish between what is more important and what is! -~
important. Within the forward action of the story, the interrelationships . e
eiements, especially character and events, may be constantly changing, so that
the demarnds on syntactic structure may be quite heavy.

The writing assignment is the retelling of a television episode, a movie, a play,
or a book the student has experienced, so that a minimum of narrative invention
is involved. The ~urpose of writing is essentially informational rather than
entertainment or expression, but because any retelling is a personal re-creating
of the story and not necessarily an accurate recapitulation of the original, there
is a great deal of room for personal expression and originality.

High school students have improved their narrative writing some since their
junior high years, but their progress leaves much to be desired. Technically
they have few problems in recounting a plct in understandable sequence and in
including the most significant characters and events. Wording. organization,
and syntax are adequate enough. However, ganerally lacking 1n tenth graa?
writing is the clear delineation of siages in the story's development and
evidence of the writer's shaping of progressive happenings at each siage. This
lack is especially evident in showing up cause-and-effect relationships and the
juxtaposition of character, motivation, and action. (A compaiison of the
Superior samples for grades 10 and 8 is quite revealing.) Moreover, the
emerging self-awareness of high school students that made for some
interesting work in Describing does not seem to come forth in Narrating.
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Grade 10: Narrating

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

What is your impression of the story as a
whole--superior, mediocre, poor? How
well can you follow the story and
distinguish the characters?

The retelling is a bare bones summary of
the story line. It may meet the
requirements of a synopsis but goes little
beyond it.

The retelling is basically a blow-by-blow
account of the action, accurate enough in
sequence but with little attempt to
distinguish the main from lesser elements
or to shape the story into discernible
stages. Mtendstobe longerthan
necessary because of the writer's inability
to distinguish between significant details
and those of lessor significance.

The story has a ciear sense of structure:
a baginaing which sets the stage for what
is to follow, a middle that develops what
was introduced, and an end that brings
the story situation to a resolution. The
reader has an impression that the writer
was able to get far enough away from the
material to allow an overall view, select
the key elements, and then take the
account through its main stages. The
retelling leaves the reader with a
satistying sense of completion

IDEAS:
Are the Idsas presented clear, reievant to
the story, and sufficient?

In Narrating, the dimension of Ideas
would include first such elements as
character, events, and setting--the
essential building blocks of fiction; then
conflict arising from character and
motivation, and the theme, the idea or

point, of the story. These core elements
are not invanted by the student but

come from tha original story. Itis the
way and the degree to which the student
dsvelops these elements that

will constitute the quality and richness of
this dimension.

The Poor paper skimps on ideas. Itis
more of a short summary, a synopsis, of

the siory; sometimes it is a random accoun}

of some events in the story that stayed with
the writer. Thus the retelling lacks body
and interest; for the reader the story never
comes to life.

The Average paper often tends to be
loaded with too much detail, the writer
having failed to emphasize the more
impontant ideas or lacking the syntactic
skill to subordinate the lesser ideas.
Sometimes a vita! dea is left out, leaving a
sense of something missing, but it is
possible to follow the story sequence.

Included are the ideas crucial to carrying
the story: those that elucidate character
and motive, those that deveiop the
setting (if setting is impontant), and those
that carry the action forward. There is
enough development through details to
brin? characters to life and confribute to
the forward thrust of the story.

ORGANIZATICN: ‘
Is the organization of ideas sequential,
logical, coherent?

Much of what the student does with.
organization will depend on the original
story chosen by the student and the
point of view taken to retell it. For tenth
graders as well as for eighth and sixth
graders, the most important aspect of
organization is probably the
chronolo%ical sequencing of the story
events. That ordering should enable the
reader to grasp clearly where the stog'
begins and where it ends. Tenth graders
may try oftener to vary the sequence by
usind varicus narrative devices, such as
flashuack, foreshadowing, and

The story has a clear structure and

straightforward progression of events which

fall into well-defined stages, each
competently organized within itself and
smoothly moving to the next stage. The
more sophisticated writer may have

attempted a variation of sequencing in sucH

a narrative device as flashback an
handled the shift in chronology with a good
degree of skill.

The sequencing of evants and attendant
de.ails may be correct, but the information
comes 2 \.c reader with no demarcation
into stages and little or no guidance as to
what is important and what is not.

The ideas are so few and skimpy that
organizatior: pose: no real demands on
the writer. Organizing a synopsis is
much easier than retelling a story, which
involves organizing relevant details within
an overall framework.
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Grade 10:

Narrating

Dimensions

1,2

3,4,5

6,7

slmultaneit* and may be more
successful in pulling this off than younger
writers. They should also be more
successful in handiing cause and effect
sequencing, linking character, motivation,
actlon, and consequer:ices. A consistent
point of view in the retelilng contributes to
good organization.

WORDING:;

Is the wording clear, graphic? Does it
carry the storv along anc bring the
characters anu situations to life?

There are no serious ina~uracies of
wording, but the word cho.ces ara
pedestrian in the extre 6. There are
occasional lzoses into slang, jargon, or
rudimentary language. Evaluation of this
dimerslon Is further handicapped by the
synoptic nature of **  paper--the retelling
istooshortto e* |, w.at the writer might
be capable of doing.

The wo.ding is accurata but without much
vigor or interest. The overall impressiin is
that of an adequacy that rarely rises above
a pedestrian earestness.

Wording is clear, concrete, active rather
than passive. Figurative ianguags, when
used, is effective and enhance t-3 details
that are selacted to carry the story alon

and bring characters and situations to ie

SYNTACTIC STRUCTURE:

Is the stcry flow smooth and !nteresting?
Is there variet:’ In sentencs type, lsngth,
and beginning? Does the whole coliere?

Sy’ «actic contro! is not incompetent, but
the re are many awkward structures. The
sk ariness f the pisce tends to present a
problem in evar-adng this dimansion.

There are no serious errors of syntax, but
the ﬁaper lacks the syntactical
sophistication of the Superior paper. The
reader has the impression that the writer
has a considerable distance to grow to
achievs that kind of sophistication.
Simple sentences are over-used,
contributing to a chnappy style. When
complex sentence. a.3 used, the outcome
is not very successful. Verb forms,
specifically infinitives, gerunds, and
Fressnt articiples, are used with some
luency. but tense shifts in verb use seem
to present probiems.

The paper nas grace and efficienc, ; it
reads well from beginning to and. There
is varisty in sentence types (simple,
compound, complex) and in sentance
beginnings, and a good balz 1ce of longer
and shorter sentenses. Throughout,
syntax supoorts ths movement and the
interrelationships of slements within the
story--subordinate elements are
subordinated in app.opriate clauses and
phrases, and main clauses.




TASK EXPECTATIONS: GRADE 3
EXPLAINING

Third graders are only beginning to write longer compositions, and their
progress toward mastery is uneven. Their performance will vary widely--within
a paper, from paper to paper, anz from student to student.

In explaining how to do something, the third grader faces a more demand.ng
and restricting task than in either Describing or Narrating. The child is familiar
with a process, like playing a particular game or making fudge, in a largely
nonverbal way. The knowledge is operational. This process must now be
translated into words. The essential s.eps or points must be identified, then
presented from the reader's point of view so that the reader understads the
process. The details of the process must be made as exact and as oncrete as
possible so that the steps are clear (and third graders are stili trying to
understand what is concrete!). Then, to stay on course, tt e child must not
coniuse the how and the whys of the process--an easy thing to do. because
explaining a process can sometimes resemble explaining why someathing exists
and what effects it has. More, the child bas to avoid the trap of particularization
and instead cast the explanation in terms that will give it g w-orai applicability.

The demands of the task of explaining a process or an cperation in writing are
not easy to meet, but given simple and familiar topics to write apcut, most third
graderss sh~uld manage quite well.
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Grade 3: Explaining

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

Would you be ¢ Jle to . Jllow the
Instructions easlly and come up with
the desired result?

"No" is clearly the answer in the Poor
paper; the explanation would never enable
the reader o understand the process. The
writer may be familiar with the process but
is unable to meet the task requirements
to communicate *vat + nowledge.

The writer clearly falls shc.t of the task
expectations and the reader's ree..ticn 1s
generally one of "Not quita.” Trie goal of
the explanation may or may not be stated
initially or be clearly implicit in the steps;
describing the steﬁs in the series may not
be clearly given; the wording may lack
precision, be gererally correct but
undistinguished. The impression of the
ﬁiece as a whole is of a writer

nowiedgeable enough about the process
but without the matching skills to
commuricate it adequately.

If the answer to ths question is "Yes," the
Raper merits a high rating. The writel

as mut the task expectations and
fulfilled the assignment in a satisfying
way. The imprassion of the paper as a
whole is that the writer is familiar with the
process and confident about
communicating it.

IDEAS:

Is all the crucial information included?
Are they relevant and sufficient to
exgloaif. the process from beginning to
€nd?

Tha Poor paper lacks a good part of the
information essential to understar2ing

the process. The faults listed for the
Average category may be present in
greater Jegree, espscially the paucity of
ideas, so that the paper is often very short.
Vary often the writer seems to assume that
what he/she knows optionally of the

The information it 1hie Averag 1 paper falls
short of that in the top paper. The paper
shows that the writer tried to differentiate
each step in the process but was not
entiraly successful. There may be gaps

in the staps, confusion between an
essential idea and a clarifying or supporting
c'stail, some of the ideas simply may not be

Depending on the topic, the 1deas
(information, content) would includs, in
addition to the steps or puints in the
process, such other information as the
equipment, supplies, or otrar help
needed" *he best time and placs t¢ varry
out . wprocess; precautions ‘o take;
things to watch for; and resul*s to expect.

process (and this may be very thorough) is | clear. Very often the writer seems fo
also Known 1o the reader, so there is a assume that the reader is familiar with the
tendency to omit important details. Another] process and so provides only the barest
characleristic is the particularity of the ideag minimum of information. The opposite can
ctfered: the writer is unable to draw from | also occur, with the writer giving more
specific parsonal experiences the information that is really necessary.
generalizability that wouid make ths idea
applicable to others.

ORGANIZATION:

Is the ordering of the exglanxtion
sequential, logical, and ccherent?

The Poor paper leaves the reader in a
"state of confused unknowing.” The
problems seen in the Aveiage paper are
present in acu'3r degree. Backtracking,
repeats, jumps, telescopiny (pushing ideas
together and conderising), and stringing
ideas without grouping, ordering, or

uidance for the reader ars common faults.

ransitions betwaen steps are minimal or
lacking altogether, and it is difficult to tell
where one step ends and anothe* begins.
Very often so little is wrilten that there is
nothing to organize.

The Average paper has aplan, but itis a
loose one not as clearly followed as in the
Superior papar. Thers may be nc overall
guidance for the reads.’ at the beginning to
tell what the explanatio~ is about. Thare
may be jumps and re.  ::in seque. <e,
and “ne transitions fron: one stap or point to
the next may not be well managed.

Sometit  "he writer may simply

enumera. :steps 1, 2, 3 withno
particular attention to whether the steps are
of parallel importance or in sequential u.der
It is clear that the writer knows the process
well enough but cannot organize that
knowiedge to communicate it as well.

The Superior paper has a clear plan.
The writer has laid out the essential step 3
or cgaoints from start to finish in prog ar
order and provided good trans ‘ions irom
step to s'sp. If the goal of the
explanation is not stated at the €-ju as a
summanzing cap, the steps or points so
clea.ly bear on the process that the
absence of the statement is not a major
fault. The writer also knows where and
how to end the explanation.

RO
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Grade 3: Explaining

Dimensions

1,2

3,4,5

6,7

WORDING:
Is wording precise, graphic?

Wording in the Poor paper lacks prerision.
Thera are many catchalls, giving th » paper
a definite iinpression of immatunty, a sens
that the writer doss not have commanc. of
enough exact words to describe a relatively
simple process. Transitions are
rudimentary, the ideas strung out mostly by
the coordinate conjunction "and.” (n most
cases, hiowever, the problem is less of
wording than of a general inability to meaet
the task requirements.

The wording of the Average paper Is

gen rally correct but unc'istinguished. ttis
adequate but not very precise, and there
is greater use of verbal catchalls, such as
tha various forms of "go,” "get,” “do,” "put,”
and "have.” (See the Averane sample in
the Program Guide for an exainple of the
overuse ~t"gel.") The use of transitional
words «.  rases is minimal.

Precision and concreteness are
important criteria in explaining because
they help make explanations clear. For
example, "rinse off the lather” is more
precise and concrete than "wash off the
soap”; and “fill the tub half full with warm
water” says more exactly what should be
done than just "fill the tub with water.”
Articles of equipment or supplies are
called by their proper names, and the
verbs used to describe the actions in the
process are accurate and concrete.

The Superior paper exhibits these
charactarnistics. Also it keapsto a
minimum a typical fault of beginning
writers: the use of verbal calchalls, such
as "have 10" 10 "must” or "need,” (the
Superior sample in the Program Guide
contains several examples of the
catchail). Transitional words and
hrases, such as “first,” "next,” "then,”
inally,” "at the same time,” may not be
used at every point where they are
desirable, and pronoun references may
not be clear in every case, but what is
used is, on the whole, managed well

SYNMYACTIC STRUCTURE:

.~ .sentence structure reflect the

«ationship of ideas, and is it adequate
to get the explanation across? Does it
make for smooth and interesting
rezing?

The Poor peaper definitely shows immature
controf of syntax. The sentences are

usually short and simple. If longer, they arejbut not as consistently, smeothly, or with as

usually simple-minded compouncs strung
together by "and,” "but,” "s0.” There may
be an occasional use of subordinate
clauses, but they tend not to serve well
their function of exnressing idea
relationships becarse they are buried in a
string of run-on <entences that fail to define
the steps of the process clearly. (See Poor
sampla in Program Guide.) There may be
sericus srrors of syn . :, and sometimes the
student simply has not written enough for
the reader to judge.

The Average writer uses soms of the
constructions noted in the Superior paper

much assurance. The constructions may
not be as mature, and there may be a
tendsncy for certain ones io be repeated
ofte~ enough that it reduces sentence
varig:y and detracts from smooth reading.
There are few major errors of syntax,
such as run-ons and fragments.

Explaining calis for various cyntactic
structures that express time, condition,
cause, and purpose. The Superior
pape: shows good control over
suboruinate clauses that clary idea
relationships (for example, "when the tub
is fillud " "after you rinse the fur,” "until
the suds are gone,” "because the water
was too cold,” "if the animal refuses to
stand still"). There may be verbal and
pre icate combinations in compound
structures that are very efficient (for
example, "washing the dog is fun,” o get
the fur really clean,” “dry and comb the
fur). Thers is also variety in sentence
length, typas, and pegir.nings. Overall
the composition reads well and gives
the impression of assurance and control.

RE



TASK EXPECTATIONS: GRADE 6

The assignment is to explain a process or an operation familiar to the writer,
with the emphasis on how a desired result is to be reached. The explanation
may take the form of specific instructions to achieve the desired result. The
writer has to select the key steps of that process, place them in chronological
sequence, prov de enough supporting detail for each step se that the reader
can reach the same result by following the steps.

In scme ways Explaining is a less complex task than Narrating. For a familiar
activity, the material already ~xists in the student's mind and can be scrutinized
for completeness and exactness during the writing process. There are fewer
complex elements. such as characters, events, maivation, and conilict, trt
have to be mana, ed, with time and setting, as additioral considerations. In
Explaining, most of the given topics can be handled in a simple, straightforward,
girect manner, the exception being per. aps the erplanation of a complex team
sport. If Explaining is simpler than Narrating, it oes make greater demands for
precision in seiecting, ordering and expressing the essentiai steps of the
process.

Sixth grade wiiting in the Assessment is powered by enthusiasm in a way 1ot
so apparent in eighth grade writing, which seems lacking in vitality. Sixth
graders are beginning to stand back more from their subject, to view it more
broadly and objectiv ‘ly, to be more conscious of how they feel about it. They
seem to be more constious of the reader and his/her needs. V’ording on the
whole continues to be L.and though adequate, and syntactic structure matures.
These characteristics combine to produce writi~g that is generally well
organized and contains significant information for the re ler, with few
irrelevancies overall.
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Grade 6: Explaining

Dimensions 1,2 3,4,5 6,7

GENERAL MERIT: . . . )

Would the paper as a whole enable t'ie | Little is explained; the paper is more The paper as a whole is adequate but not | All essential steps and important

reader to come up with the desired enumerative than explanatory. The desired] outstanding in any way. There may be supporting details are present. The

result? Does it cohere and does it read | result could not be reached by means of | gaps in the sequence, sorme confusion reader is able to follow the process

well? this paper. between major and minor details, resulting ; clearly from beginning to end. The papsr

in a loss of pracision. reads smoothly and well.

IDEAS:

Are the ideas sufiicient in number, The Poor paper is lacking in both the Although adecuate as a whole, the The Suparicr paper providas all the

significant, procise, and relevant? number, significance, and clarity of ideas. |information falls short of being clear ana essential information. The key steps are
There are often distracting details complete. There may be missing steps explained fully, the supporting details are
included. in the process, confusion betweer” essential well chosen and properly placed. It often

and lesser detail, some irelevancies, includes additional tocuches which add to

sometimes even an overlcad of information the interest--a caution, an ot.servation of
some kind, a recoliection of a past
experience with that particular point,
etc.--so that beyond mers information,
something of the writer's parsonality
comes through

DRCGANIZATION:

Is the rrdaring of the explanation The paper suffers from major organizational| The Average paper has a general plan, but | Thera is a clear plan from begir. gto

sequent.al, logical, and coherent? faults: stringing information with little its stages are not as clearly marked as in  {end. The purpose is usually stated
regard tor importance, sequence, or the Superior paper. There is usually a first for the reader's guidance, but it can

0 gro ing; repetition; telescoping (pushing |statement of purpose, but some of the be lad up to as 2 cap at the end of the
o ideas together and condensing instead of |steps may be out of secuence or missing, |explanation. Sometimes it is siated in
explaining them separately when it is additional hslpful detail to give a fuller different ways at both be?inning and end.
necessary to do sv); and poor or nc picture may be rnissing. Transitions are The steps between are clearly arranged,
iransitions. Frequently there is not enough {adsquate. ‘It is apparent tha the writer's | with smooth transitions between. If there
information to organize. knowledge of the process is s. fficient, but | are additional ideas, such as very
the ability to organize this information does | personal asides, cautions, observations,
not maich that kncwledge. etc., they are inserted in the proper
places.

WORDING: ]

's wording precise, graphic? Wording is tninteresting, repetitive, and | Wording is on the whole adequate and Wording is precise and concrete.
decidedly limited. The writer may be corract, but is on the bland side. Although | Specific words are used for specific
thoroughly familiar with the process but some appropriate technical terms may be |things, whather they ar> necessary
lacks tge word power to explain it. used (for exampls, "dribble,” "set up a supplies or equipment or actions involved

Elay." etc. in the Average sample of the in the nrocess, and there is a minimum of

rogram Guide, PrimarK 3), thereis a all-purpese words, There may be an
¢reater -ndency than the Superior writer tof occasional flash of vividness or variety
Lse genoral-ourpose v/ords rather than {as in a figure of speech used 10 make a
specific and concrete words. comparison).

SYNTACTIC STRUCTURE: ) )

Does syntax reflect the relationsnip of The Poor paper exhibits a lack of syntactic | The Average paper . *ntains subordinate | The Spernor paper shows that the writer

ideas, and is it adequate to get the control. Subordination is occasionaily structures, but they are not used as has g.sod control of sudordinate clause

explanation across. Does it make for | used and used correctly, but there is a sfficiently and as flexibly as in the Superior | and phrase constructions that express
smooth and interesting reading? preponderance of short simple sentences | paper. The tendency is to shorter simple | relationships of time, condition,
or short compounds, resulting in botn sentences and stnngs joined by cause/effact, or purpose. There is a nice
choppiness and an impression of conjunctions, which results in a belance of shert and long sentences,
immaturity. choppy style. There is nothing wrong, but | variety in santence beginnings, and the
nothing outstandiny. whole reads smoothly and wel!. 8 i
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TASK EXPECTATIONS: GRADE 8
EXPLAINING

In the assianments for Explaining, the writer faces the task of making clear to the
reader an operation or a process which has a definite goal. It is a stwraight-
forward piece of informational writing ... which the steps, or stages, of the
process must be laid out in proper sequence, the subordinate details of each
step identified and crganized, and the consequences or results of the steps or
of t“e whole pointad out, so that the reader can get a clear understanding of the
whole process and reach the same goal.

As laid out in the Assessment, Explaining in some ways is less complex than
Narrating. The writer need not manipulate several different elements, like
characters, motivation, conflict, and events, as they move through time. With
perhaps the exception of explaining a team sport most of the assignments ic ~us
on a single result, the order is chronological, the point of view is single and
static, and the purpose is clearly informational. On the other hand, Explaining
makes greater demands on accuracy, on clear recognition of the crucial steps
and their effects in a series of actions, and precisicn in conveying this
information.

Overali, eighth grade writers in the Assessment, when compared with sixth
grade writers, show only a limited increase in realizing their potential in intellect
and skill.  They Jdo not seem as interested in sharing their ideas through
writing. As a result there s2ems to be a loss of the vitality found in earlier
writing; their papers generally are less lively. In Explaining, the improvement is
only very general, most of the writers apparently more secure in handling the
topics than younger students, and the Superior writers clearly ready for more
demanding topics. Two areas of challenge for Average and Poor writers are:
1) precision in the selection of content and 2) translation into words and
structures the operational knowledye (doing) which is still largely nonverbal.
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Grade €: Explaining

Dimensions 1,2 3,4,5 6,7
GENERAL MERIT:
Wol 'd the paper as @ whole enabls the , The paper suffers from imprecision and On the whole the paper is adequate, it {The paper is clear, informative, and to
reac~r 1o follow the steps and come up | omission; important steps are missing or | detwient in any serious way, but not the point. There are ro irrelevancies that
with the desired results? Does the paper| left undeveloped. The whole gives an outsianding in any partic .Jar respect. distract. The expression is simpls and
hang well together and read well? impression or an inabiiity to explain clearly precise, occasionally viv.d.
a process that should be totally familiar io
the writer.
IDEAS: o
Are the ideas sufficient in number, Thars is an insufficiency of ideas, the writer] Most of the key steps are included as well |All the key points, including a statement
significant, precise, and relevant? appearing to assume that the reader as clarifying or supporting details, but they |of purpose, are included. Auditional
understands ths process enough not to lack the completeness and precision of the |details, when present, all bear on the
require a fuller explanation. There s also a| Supericr papsr. The writer is not always  [point being explained.
failure to distinguish between crucial and | claar what the main cluster of ideas should
lesser steps and a tendency for irrelevant | be in order to reach the goal of the
detaiis to Intrude. explanation.
ORGANIZATION: ‘
Is the ordering of the explanation The ideas are so wnited that arganization | The Average paper falls short of the . -scise| The Supenor paper usually opens with a
sequential, logical, coherent? can contribute little. if there are several ordering of ideas seen in the Superior statement of the purpose but not
steps or lesser details given, they are not |paper. The sequence of steps may be necessarily so. The goal may be stated
arranged in a way to give the reader an unclear or confusing in places, the writer  ]as theg culmination of a careiully arranged
ordelly idea of the process. backtracking or allowing some minor detan |{se'ies of steps. Sometimes it may be
to intrude. The clear line from start tothe  [stated in differant ways at both beginning
® result is thus blurred. Transitions are and end. The steps in the process are
n adequate. sequentially ordered, and the supporting
details for each appropriately placed.
Transitions betweer ths steps are neatly
handled with words like "first,” "next,"
“finally.”
WORDING:
Is wording prenise, graphic? There may not be major errors, bit wordingl The wording is correct and generally Wording .s precise, concrete. Specific
is imprecise, pedestrian, sometirnes adequate but decidecly ordinary and words are tsed for specific things,
irnmatura. uninteresting. There is a tendency to use |whether they are sugplies, equipment, or
all-purpose words instead of specific words |actions involved in the process itself, and
gand other things" in the Average sample of|there is a minimumof general all-pupose
rogram Guide, Advancad). words. Technical terms when used are
accurate. There may be an occasional
flash of vividness or variety (as in figures
of speech t¢c make a comparison)
SYNTACTIC STRUCTURE: }
Does sentence structure reflect the Sentence constructions are simple and Aithough the Average paper contains some | The Superior paper shows control of
relaitonship of ideas, and is it adequate | monotonous, iesulting in a rather «hoppy | of the efiicient structures of the Superior | subordination by clause and phrase to
to get the expla. ation across effeciively?| style. “There is a minimum of subordination] paper, tho impression of assurance and express relationships of time, condition,
Does it make for smooth and interessting | often a whole simple sentence is usedto ] control is not as clear as in the Superior cause/ettect, and purpose, and to _
reading? express an idea which a more practiced | paper. There is a tendency to use the achieve a more efficient and economical
writer would collapsed intu * more efficient | same structures too often, which style. There is a pleasing variety of
subordinate clause or phrase construction | results in a morotonous style. sentence types, beginnings, and length.
(ses explanation of doggy paddle in Poor Overall the pieca reads well and gives
sample in Program Guide, Advanced). the impression of assurance and control.
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TASK EXPECTATCNS: GRADE 10
EXPLAINING

The assignments for Explaining call on the writer to make clear for the reader an
operation or a process which ieads to a definite result. They require the writer
to identify the key steps by which the result is obtained, to seiect important
details that help explain the steps, order these steps and point out the
relationships, causes, and effects of the steps taken.

As laid out in the Assessment, Explaining in some ways is less complex than
Narrating in that the writer need not manipulate a number of different eiements
such as characters, motivation, conflict, and events, in their passage through
time. The assignments are straightforward and sharply focused. The sequence
is chronological; the point of view is single and static. On the other hand,
Explaining makes greater demands of the writer in differentiating between what
are crucial steps and details and what are not; and in exactness in conveying
this information.

Most tenth graders in the Assessment siiow that they have something to say
and are willing to share it in writing. They are also able to get their ideas down
with an appreciable degree of competence. Thus their wriling may be a
pleasant surprise after the lack luster performance of the general run of <ighth
graders. This is not so much because tenth graders have improved
dramatically in writing ability as it is because they are quite different peopie from
eighth graders. Tentn graders are young adults conscious of themsseives,
increasingly aware of their place in the world, yet aware of others and other
points of view. This maturation is reflected in their writing overall, which shows
a greater cohesiveness and sense of personal investment and a conscious
effort to engage the reader. In Explaining, some papers may show a tendency
to become too abstract, too general for practical help, but on ine whole, the
writirig shows a definite improvement in the various dimensions.
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Grade 10: Explaining

Dimensions

1,2

3,4,5

6,7

GENERAL M_RIT:
Would the pa?er as & whole enable
the reader to follow the steps and

it cohere and read well?

come up with the desired result? Does

Thsre are gaps in the information, and
insufficiency of supporting detail, and a
general impression of sparsity and
imprecision.

The paper as a whole is adequate, not
deficiant in any way but not especially
outetanding in any particular dimension. it
is bland, without the completeness and
precision of the Superior paper.

The paper as a whole is clear,
cocmprehensive, and economically
expressed, giving an impression of
mastery and confidence: the writer

knows the subjact and has the means to

convey the information effectively.

|IDEAS:

end?

Is all crucial information included? Are
the ideas clear, relevant, and sufficient
to explain the process from beginning to

The information is toc sparse to give a
complete picture. The principal steg: may
not be clearly identitied, there may be a
sparsity of supporting detail and some
irrelevancies that get in the way.

The ideas are generally adequate, but there
are gaps in information that make the
extplaation less clear, less precise. There
r..y »e some irrelevant - 'stails, some
failure to distinguish between signiticant
and less significant supporting cetails in
explaining

the steps.

All the essential information is included:
the introductc .y or culminating statement
of purpose; ‘he main steps of th.e process

in proper sequence; helpful suporting

detail; and, frequently, additional details

{personal remarks, observations,
cautions, asides, etc.) which impart a
personal tone, all in the appropriate
context.

ORGANIZATION:
Is the ordering of the explanation
sequential, logical, and coherent?

¥8

There is a discernible sequence
throughout, with transitions provided:
“first,” "next,” "soon,” etc., but the steps are
enumerative, a listing, rather than
explanatory. Ton much esssntial or helptul
detail is lacking to organize.

There is a step-by-step progression through
the nrocess for the most pan, but it lends
to break down in places. An important step
may be skipped; some supporting details
may get in the way because they are given
too much preminsiice, or they are out of
place or missing altogether; a definite
sense of the end, of the process completed,
may be lacking, leaving the reader with the
sense that the piece needs to be tied up.
Transitions for the most part are adequate.

There is a logical progression of ideas
throughout: the purpose stated clearly
the beginning, sometimes recapped at

the end, or occasionally built up to as a

culmination; the key steps in proper

sequence and supporting details in place;

other contributing details in proper

context; transitions managed smoothly.

The reader Is led through the steps in
such a way that the whole process is
made effortlessly understandable.

at

WORDING:
Is wording preciss, giaphic?

Wording is satisfactory enough without
arrors, but short on precision and soinehow
giving the irnpression of fimitation. It may
be the lack of content that leaves the
impression that the writer was unable or
unwilling to render the operation
symbolically in a complete and
understanclable way. Wording would reflect
this failure

Wording is adequate, consistently and
pleasantly on the formal side, with
sentences cast in the imperative mooo. At
the lackluster side, wording is not
particularly distinguished.

Wording is precise and ar.propriate for

the task, imparting a tone ¢hat is rather

formal but not stiff, and conveyiiig the
sense that the writer is taking the task
seriously. Technical terms are used

accurately; verbs are specific rather than
general; transitional words, phrasss, and
cially well chosen (see

Superior sample in Program Guide, Task

clauses are es

2). Here and there, where a personal

remark, sbservation, or caution is added,

the wording may loosen up, conveying
pleasant, informal tone.

a

SYNTACTIC STRUCTURE:
Does sentence structure rafisct idea

smooth and interesting reading?

relationships, and s it adequate to get
the gxplanation across? Does ii make f

, There is very iittle subordination, sentenc:

i

The sentisnces are corract but lack varety.

mood is preponderantly imperative;

sentence baginnings are repetitive;

The average paper contar dif‘erent
subordinate structures also but far fewer
than does the Superior paper and with

considerably less mastery and flexibility.

The writing shows a comfortable mastery

or subordination, with several different
kinde of clauses and phrases used to
express time, condition cause,
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" Grade 10: Explaining

Dimensions

1, 2

3,4,5

6,7

sentence length is quite uniformly short--all
of which contributes to a choppy,
monotonous style. Again, lack of content is
a contributing factor to the weakness of this
dimension; the ideas ars too sparse o be
rendered through words and structures
other than the simplust.

The sentences tend to be short and similar
in structure, resulting in a rather choppy
and uninteresting style. Although the
sentences are correct and for the most
part maturs, the impression rernains that
the writer has a waY ystto goin
expressing idea relationships through
various kinds of structures.

description, etc. The ability to reduce
constructions to achieve a more efficient
and economical style is very much in
evidence. There is variety in sentence
types, beginnings, and length. The
imperative mood, which can result in
monotony if overused, is lightened by
such alternative wording as: "Ycu will
need,” "You may now," "It would be
advisable,” etc. There is a smooth flow
throughout.
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REASONING

In Describing, Narrating, and Explaining the material already exists in the mind
of the writer and must be scrutinized for exactness, completeness, and
significance before and during the writing process. In Reasoning, the material
in the mind is most often brought into being and shaped by the writing process
itself. Writing thus becomes a tool tor discovering precisely what one thinks and
feels about a subject.

The aim of the writing assignment in Reasoning is to assess how well students
can order and express their opinions, not how much they know about a given
topic. The topics in the assessment deal with matters about which students are
likely to have strong personal opinions. They should be able to draw upon their
own information, their own ideas and feelings. Neither is persuasion to a
particular point of view an aim of the assignment. The arguments will ba
presented on a controversial topic. The object of writing is to see how well
students can marshal their thoughts on the subject and present them.

Third graders are only beginning to get their thoughts into written form in any
sustained fashion. Many do not know the basic conventions of fluent writing,
such as the need to use complete sentences or the inappropriateness of lists as
a substitute for sustained writing. Their progress toward competence is unevan;
a paper superior in some dimensions may fail badly in others. In the
assessment samples not one of the writers achieved the Supenor rating in more
than one categcry of writing. Thus it comes as a pleasant surprise that a striking
characteristic of third grade writing on Reasoning in the Assessment is that most
of it is capable of convincing the reader that the writer has a valid point of view.
Many of them contain good possibilities for rewriting as comparatively mature
pieces. While there are many papers with positions totally unsupported or
vnsupponrtable, the general impression left by third graders is that there is a
great deal more thought power than can e realized in written form.
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Grade 3: Reasoning

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

What is your impression of the paper as
a whole—superior, medincre, poor?
How well can you follow the reasoning?
Ara you convinced that tha writer is
supporting a valid position, at least frorn
ths writer's cwn point of view?

The paper simply does not hit the mark in
Reasoning. The arguments are entirely
superficial, often irrelevant, and sometimes
thay are only unsuoported assertions.
(See Poor sample in the Program Guide.)

The wniter has attempted to marsnall his or
her ideas on the position taken but has
fallen short of presenting them effectively.
The paper does not quite convince the
reader that the student has a valid position.

The reasons(?iven for the positiori taken
are presented ai a suitable lovel of
generalization. Aithough the other
dimensions (ldeas, Organizaticn,
Wording, Syntax) may not be uniformiy
supetior, the overall impression jeft with
the reader is that the writer has thought
through the topic, organized the relevant
idess, and presented 2 good cass for it.

IDEAS:
Are the ideas presented clear, relsvant to
the topic, and sufficient?

The dimension of ideas in Reasoning
would certainly include the following: a
clear statement of the position taken by
the writer on the subject; valid arguments,
or reasons, for that position may include
evidence or examples, if any, in support of
the arguments. The actuai number of
ideas Is less critical than the significance
of the ideas raised and the validity and
force of the argument. At this level, the
ideas may be quite rudimentary, especialiy
in develoring evidence in the body of the
paper, but given a suitable topic, the
majority of third graders should be able to
give valid reasons--valid at least from the
writer's point of view for the position taken.

The ideas are too general to constitute an
argumont. Often only an observation or an
unsupponed assertion is made instead of
reasons for a position. (See Poor sample
in the Program Guide.)

The ideas do nct have tne clarity and
conviction of the Superior paper. Although
a position is taken, the arguments tend to
be somewhat off the mark or too few in
number to make a convincing case.

The paper presents enough valid points
for the position and enough development
of these points to establish that the writer
has definite thoughtsAeelings about the
subject.

ORGANIZATION:

itis probably too much to expact third
gracers to have a clearly marked
introduction, a body of development, and
a conclusion. The main concarn in rating
third grade writing for this dimension is a
clear and effective sequencing of points
in suppoit of the position taken. That
ordar may be emotional (basad on the
validity or significance of the ideas) or on
the writar's familiarity with the concepts
or on some other order. Whataver the
approach, the reasons must be
presented in some orderly sequence.

There is usually too little content to

organize. Even with papers in which there
dre more than two or three sentences, the
very skimpir.ess and skeletal nature ot the
ideas rule out the question of organization.

There is an apparent attempt at
organization ofthe points the w-iter wants
to present, but the outcor.e falls far short
of the Superior paper. There is no ciear
conclusior. to signal the end of the writer's
case.

The paper may open with a statement of
the position taken by the writer (for
example, "I think students shoul? not be
allowed to chew gum in school”), or it
may lunge right into the first reason,
incorporation into that first s >ntence ihe
position taken (fer examp!s, "One of the
reasons why students shouldn't be
allowed to chew gum ‘n schoor is...”).
However it is dune, the position taken is
clear and the reasons follow in orderly
sequence. The paper ends with a
recognizable conclusion so that the
reader is made aware that the writer
rests his or her case.
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Grade 3: Reasoning

Dimensions

1,2

3,4,5

6,7

WORDING:
Is the wording clear, exact, graphic?

The wording is far too general and too
imprecise, a reflection of the lacY of clarity
in the Ideas dimension. It is ‘ypical of a
great many third graders, w no have hardly
begun to learn the conventions of fluent
writing.

There are no major inaccuracies in word
choics, but the general effect is pedestrian
and uninteresting. Markers like sequencing
or sign-off words and phrases are far less
used than in the better papers.

Clarity and precision (accuratg, graphic)
are most important in Reasoring and
the paper meets these criteria nicely.
There is no ambiguity of position in the
simple and direct choice of words. In the
very best of the papers sequencing
words like "first,” "also,” or "most
important® may be used to organize the
reasons. Sometimes sign-off phrases
may cccur to signal a concluston, and
comparatives are used with ease.
Although word choice at this level is
neither sophisticated nor particularly
persuasive, it does convey to the reader
the sense that the writer has thought
through the problem and marshalled
reasons for it in a clear manner.

SYNTACTIC STRUCTURE:

Is syntactic structure smooth, interesting,
and appropriate? Is there variety in
ysentence types, length, and beginnings?
Does the whols cohers?

Typical structures in Reasoning would
include clauses of "eason and structures
conveying the weighing of pros (and
sometiimes cons), comparisons of various
kinds, and parallel conirasts. Tygigally
structures like the following may be found
in the better papers:
"The reason why we should...is
that™ (or more commonly "is
becauss...")
"Summer is better than...becauss...”
"It is fun...but it is more fun...”
In addition to such structures that suppon
reasoning, there should be variaty in
sentence langth and beginnings, and
the whole should read smoothly and well.

The Poor paper is likely to reflect ignorance
of writing conventions, and it may contain
many major errors. Sentences tend to be
simple and, strung out one after another;
they result in a choppy styls.

The complex structures that ref’'sct an
ability to place main and subordinate ideas
in appropriaie relatinn to one another ars
not as evident in this paper as in the
Superior. However, there are no major
errors of syntax, and complex ser, ences
do occur, especially those introduced by
"becaussg.”

The pape: includes many of the desired
structures, indicating that control of
syntax matches or nearly matches the
level of ideas. There is a pleasing variety
of sentence typss and an easy flow from
one sentence tc the next.
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An important kind of information processing swudents must be able to do is to
weigh the comparative effectiveness of information in the light of what they wish
to accomplish. They must be able to handle the many different kinds of data
available to them if they ar2 to rnake sense of the features of their world and
exert some control cver their goals and the means to achieve them.

This kind of processing is related to Reasoning, the fourth category of writing in
the Stanford Writing Assessment. As in the other categories (Describing,
Narrating, and Explaining), the relationship between the students' thinking
about the topic and the expression of that thinking constitutes the process o
writing. However, there is an important difference that marks Reasoning. In the
other categories, writing is more a process of selecting from material in the
mind. In Reasoning, the material is most often brought into being and shaped
by the writing itself. Writing thus becomes a tool for thinking through the topic.

The aim of the assignmenis suggested for Reasoning is to assess how well the
students can order and express their opinions, not demonstrate how much they
know about a given topic. Presented with a topic on which they are likely to
have definite opinions or strong feelings, they are expected to take a position,
marshal their reasons for it, and express these in a way to convince the reader
of the validity of the position assumed. That position, or proposition, may (or
may not) be explicit, but a good argument must present its evidence in a clear,
vigorous, and interesting style. The best writers are likely to be those with the
strongest convictions. since they are presenting their own thoughts and giving
their own points of view.

The sixth graders in the Writing Assessment handled the Reasoning
assignment well, in many cases exhibiting a cogency beyond teacher
expectations on subjects they felt strongly about. Not only did the papers reflect
the mental maturation of this age group in such characteristics as awareness of
audience, distancing, good orgarization, and fewer irrelevancies, but they also
demonstrated ability to focus on the rore significant reasons for the point at
issue. Improvement over younger writers was most apparent in the Superior
papers, but thie writing of the majority of students showed progress in the same
direction.
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Grade 6: Reasoning

Dimensions

1,2

3,4,5

6,7

GENERAL MERIT:

Is the paper convincing? Doss the
writer present and supﬁon avand
p.osit'i,on, at least from his or her point of
view?

A "no” signifies a Poor paper. The writer
was unequal to the task of marshaling
significant arguments to support the
position taken. Both thinking and
expression have an elementary cast.

A qualified "yes,” means an Average
paper. The writer has met the task
expactations in a generally satisfactory but
undistinguished way. There may be some
faulty reasoning, some irrelevant
arguments and often an impression that
the writer dashed off the piece without
serious thought. The writing is lackluster.

it "yes,” the paper ments a Superior
rating. The writer proposes a statement
and proceeds to advance proofs in a
logical and interesting way. There comes
through a clear element of conviction and
an expectation of the readers’ acceptance|
of the writer's position. These definitely
override the occasional faults or awkward
conctructions that may be present.

IDEAS:

Are they sulfficient, significant, and

relevant to the argument? Do they
support the validity and force of the
argument?

The writer was unable to marshal
appropriate, persuasive, or enough
evidence to prove the position taken. The
ideas are often confused, sometimes even
reflecting both sides of the argument, so
that it is not clear exactly where the writer
stands.

The ideas in the Averagacf)aper disg.ay an
unevenness of C}uamy and relevar.e, they
lack the clarity of the Superior pC,.ur. The
observations may be inaccura*-,
misleading, or simply not persuasive
eriough to make aconvinc' gcase. A
g:dommon fault is wordiness 'n lieu of solid
ideas.

The actual number of ideas is less critical
than their significance and validity in
supporting the posttion the writer has
taken. The reasons offered for the
argument are ontarget and sufficiently
developed to form a convincing body of
avidence for the position taken.

ORGANIZATON:
Are the ideas presented in an orderly
and iogical way?

26

The organizaton is confused, showing that
the writer has not properly sorted out tha
ideas presented. Somstimes there Is not
enough to organize.

Elements of acceptable organization can
ba seen in the Average paper, but 1t lacks
the control and sophistication of the
Superior paper. The ordering of i1deas is
not as clear, and sometimas the
organization does not underline the mair
points of the argument.

The paper demonstrates that the writer
recognizes the importance of order in
presenting preof. The position is usually
stated at the outset, but it may also be led
up to atthe end. It may be implied rather
than explicit but emerges clearly in the
body of evidence. The reasons in that
body are arranged in clear order--from
least to most important, from lgast to most
ersonal, or vice versa, or in some other
ogical order. Whatever the order, it is
clear the writer had well in handthe
reasons for the argurnent and the most
effective organization to present them.

WORDING:
Is it clear, pracise, interesting?

Many of the charactenistics of the Average
paper appear in the Poor paper, but the
wording is even more limited,
monotonous, and uninteresting.

The language is adequate but lacklusier
and frequently too wordy because the
writer lacks the vocabulary or the will to
search for a better way of expressing the
idea. Often the wording is too relaxed and
informal, more suited to casual
conversation thanto senous written
argument.

The language is precise and clear to the
point of simplicity but exhibiting a level of
maturily appropriate for this age group.
The writer's personal convictions come
through in the choice of words, and
occasionally thare are flashes of
Eanlcularly telling words or phrases to
ighlight an idea or clinch an argument.
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Grade 6: Reasoning

Dimesisions

1,2

3,4,5

6, 7

SYNTACTIC STRUCTURE:

Ar ethe sentences smooth, efficient,
varled, and Interesting? Does the whole
flow well?

Soor papers show that their writers need
to learn how to put their ideas ir.to efficient
sentences. Much of the writing, chorapy
and disjointed for the most part, cou

serve as exercises In sente,1ce combining.
The sentencss raflact the writer's inability
ta distinpuish between main and
subordinate Ideas and to "heat’ the flow of
thsir writing.

Sentence structure is generally
satisfactory aad free of major errors, but
the Average paper doas not have the
efticiency and control shown in the
Superior paper. There Is a tendency to
repetitiveness in sentence patterns and
length. Ona result is choppiness if the
sentences are shor, and monotony if they
are long. The tendency to empty
wordiness is reflected in sentence length.

The sentences ars efficient; they show
good control of coordinate and
subordinate structures that reflect idea
relationships. There is variety in
sentence types, length, and beginnings
that makes for an easy flow from
sentence to sentence.
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TASK EXPECTATIONS: GRADE 8
REASONING

An important kind of information processing students must be able to do is tc
weigh the comparative effectiveness of information in the light of what they wish
to accomplish. They must be able to handle the many different kinds of data
available to them if they are to make sense of the features of their world and
exert some control over their goals and the means to achieve them.

This kind of processing is related to Reasoning, the fourth category of writing in
the Stanford Writing Assessment. As in the other categories (Describing,
Narrating, and Explaining), the relationship between the students' thinking
about the topic and the expression of that thinking constitutes the process of
writing. However, there is an important difference that marks Reasoning. In the
other categories, writing is more a process of selecting from material that
already exists in the students' mind. In Reasoning, the material in the mind is
most often brought into being and shaped by the writing itcelf. Writing thus
becomes a tooi for thinking through the topic.

The aim of the assignments suggested for Reasoning is to assess how well the
students can order and express their opinions, not demonstrate how much they
know about a given topic. Presented with a topic on which they are likely to
have definite opinions or strong feelings, they are expected to take a position,
marshal their reasons for it, and express these in a way to convince the reader
of the validity of the position assumed. That position, or proposition, may (or
may not) be explicit, but a good argument must present its evidence in a clear,
vigorous, and interesting style. The best writers are likely to be those with the
strongest convictions, since they are presenting their own thoughts and giving
their own points of view.

As a group, eigth graders in the Assessment were a disappointment after the
promise shown generally by sixth graders. They are not as willing as younger
writers to share their thoughts with their readers. !n all four categories of the
Assessment (Describing, Narrating, Explaining, and Reasoning), their writing
lacked the liveliness and concern for audience that marked the expression of
the younger group. In the category of Reasoning, most of them, even the
Superior writers, seemed unable to develop their positions and proof to the
extent necessary to convince their readers. Raters were frustrated by the
general lack of forcefulness in both the thinking and its expression. On most
papers the writers failed to pursue a point after making a promising start, and
neither vocabulary nor syntactic strategy enhanced the points, established their
relationship, or held them together. There was little awareness o audience,
and little sensitivity to the possibility that there might be objections to the
positions taken which should be reflected or otherwise accounted for.
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Grade 8: Reasoning

Dimensions

1,2

3,4,5

6,7

GENERAL. MERIT:

Is the paper convincing? Does the
writer present and support a valid
p'c;sitj?on, at least from his or her point of
view

A negative raspoise to the questions
means a Poor rating. The writer may
state a position, often in ianguage that
repeats the assigned topic verbatim, but
falls to prove it. The overall impression is
one of confused thinking and a
lackadalsical attitude toward the subject.

A generally positive but qualified response
means an Average rating. There are
kernels of potential persuasive points, but
they are not sufficiently developed to
convince the reader. The essential force
of conviction is missing.

Positive answers io the above questions
means a Superior rating. The position,
or proposition, is clearly and amply
supported in a convincing way.

IDEAS:

Are they significant and relevant to the
argumant; do they add to ths validity
and force of the argument?

Thera is little in the way of proof. The
ideas ara insufficlent, poorly developed,
off the poim, or simply not persuasive
enough.

Though passable as a whole, the body of
ideas to prove the proposition has some
faults that ur.dermine the argument.

Some of the ideas may be not quite to the
point, they may ba weak, misleading, or
inappropriate, and there may not be
enough to support the position. Whatever
the faults, the ideas do not fully make the
case.

The ideas presented form ample rproof
for the posttion taken. The actual
number of ideas is less critical than tha
si?niﬁcance and validity of the ones
offered. The points discussed, though
few, may be so well taken and to the
point and so forcefully presented that
the reader is convinced of the validity of
the argument.

ORGANIZATION:
Are the ideas presented in an orderly
and logical way?

There may not be enough of a body of
proof to organize. What there may be is
confused and without coherence.

Although the reader is abie to see the
general direction of the argument, the
organization is faulty. There may ba no
logical ordering of the points either by
strength or persuasiveness; there may be
backtracking; the points may follow one
anothar without distinguishing markers;
there may be other faults which indicate
inabllity to think in an orderly way about the
subject.

The paper nas a clear organization; an
introduction with proposition stated,
followed by the body of proof and
conclusion. There may be variations: for
example, the proposition may be implied
rather than explicit but apparent becai'se
the body of proof so clearly leadstc  or
the proposition may be in the form of a
summa?l. The proof is laid out in a way
easy to follow, in ascending or
descending order of strength, conviction,
or believability. Whatever the
arrangement, it is evident that the
organization, with its clear demarcation
into paragraphs, is a reflection ofthe
writers' orderly thought about the subjgct.

WORDING:
Is it clear, pracise, interesting?

Neither thinking nor language is adequate
to the task. The choice of words is
immature, too general, somstimes
inappropriate. There are unclear
reterences.

Although generally adequate, the language
is prosaic, pedestrian, uninterasting. There
may be a tendency to wordiness, the writer
lacking ihe precision of thought or 2 more

precise vocabulary for the best expression.

‘The languags is clear and appropriate,
word choice reflecting a level of maturity
sufficient to the demands of the subject.
There is compsetent use of transitional
words and phrases in moving from idea
to idea, and occasional instances of vivid
wording.
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Grade 8: Reasoning

Dimensions

1,2

3,4,5

6, 7

SYNTACTIC STRUCTURE:

Are the sentences smooth, efficient,
varied, and interesting? Does the whole
flow well?

There rnay be no major errors of syntax.

Thers is a minimum of subordinate
structures; there is repetitiveness of
sentence patterns and length, and very
little smooth flow--sentence structure
seems to reflect the immature level of
thinking on the subject.

Sentence structure is acceptable and
without major faults, bui it lacks the

efficisncy and grace of the Superior paper.

Subordination and embedding are less
skiltful, and there is a tendency to
repsetitiveness ot pattems.

The sentences are effective. There is
good use of subordination, efficient
embedding of information that reflects
and clarifies the hierarchy of ideas.
Variety in sentence length and patterns
imparts a pleasing flow and rhythm.
Clearly the writer i1s in control of syntax
to express the thinking on the topic, not
only efficiently but with a good degres of
grace.
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TASK EXPECTATIONS: GRADE 10
REASONING

An important kind of information processing students must be able to do is to
weigh the comparative effectiveness of information in the light of what they wish
to accomplish. They must be able to handle the many different kinds ¢f data
available to them if they are to make sense of the features of their world and
exert some control over their goals and the means to achieve them.

This kind of processing is related to Reasoning, the fcurth category of writing in
the Stanford Writing Assessment. As in the other categories (Describing,
Narrating, and Explaining), the relationship between the students' thinking
about the topic and the expression of that thinking constitutes the process of
writing. However, there is an important difference that marks Reasoning. Inthe
other categories, writing is more a process of selecting from matenial that
already exists in the students' mind. In Reasoning, the material in the mind is
most often brought into being and shaped by the writing itself. Writing thus
becomes a tool for thinking through the topic.

The aim of the assignments suggested for Reasoning is to assess how well the
students can order and express their opinions, not demonstrate how much they
know about a given topic. Presented with a topic on which they are likely to
have definite opinions or strong feelings, they are expected to take a position,
marshal their reasons for it, and express these in a way to convince the reader
of the validity of the position assumed. That position, or proposition, may (or
may not) be explicit, but a good argument must present its evidence in a clear,
vigorous, and interesting style. The best writers are likely to be those with the
strongest convictions, since they are presenting their own thoughts and giving
their own points of view.

In general more of the writing of high school students in the Assessment is
cohesive and shows a personal investment and a conscious effort to engage
the reader than is seen at earlier levels. These characteristics reflect the fact
that high schoolers are young adults who are aware of themselives as
individuals and who see the world from their own points of view. On the other
hand, their writing on Reasoning was generally disappointing, exhibiting as it
did a definite gulf between their ability to argue in face-to-face situations and to
do the same in writing. Although some instruction in the rudiments of
persuasion and argumentation is standard in tt.e high school curriculum, the
papers showed little or only superficial application of principles. The majority of
writers were unable to muster more than one or two arguments or to develop
them sufficiently to make their point. There was also little awareness of how to
accommodate or refute the possibie objections. Wording on the whole was
pedestrian, and syntactic structure was a reflection of the thinking.
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Grade 10: Reasoning

Dimensions 1,2 3,4,5 6,7

GENERAL MERIT: ) ) )

Is the paper convincing? Does the The Poor paper fails to make a case for its | The "Yes" is qualified. Tne paper shows "Yes" means a Superior rating. The

writer present and support a valid sition. The reasoning is faulty, muddled. | potential but also some confusion. Some | Writer gives sound and convincing

position, at least from his or her point of | The pa?er is sometimes the undisguised | of the reasons given in support may be reasons for the position taken, makes
view? voice of student gripes, its torie insignificant or slightly off the point or concessions Where appropriate, and
complaining and peevish. immaterial. Sometimes the quantity of conveys the impression that hsg or she
writing substitutes for the quality of the has thought through the subject. The
argument. paper is a thoughtful and thorough piece
of work.

IDEAS:

Are they significant and relevant to the | The ideas may be muduled, off the poiat, 1 There may be some good The ideas are substantial, convincing,

argument? Do they supnort the validity | or not significant to the position. thought-provoking ideas presented, but and sufficient in number to prove the

and force of the argument? Sometimes the ideas are listed rather they are not uniform in either substance or | writer's proposition. The actual number
than developed. In some cases the writer | strength to convince. Part of the weakness| of points is less critical than their
is unable to consider the position from may be due to lack of clarity in expression | significance and validity. The ones
other than an intensely personal point of | and organization, but the basic problem developed are so well focused and
view, with the result that the paper takes  { seems to be inability to think through the emphatically presented that the reader is
on the tone of a gripe. Sometimes issues clearly. satisfied the case has been made.
inappropriate points discredit the sounder
ones, and frequently there are not enough
ideas offered.
~n |ORGANIZATION: .
© |Are the ideas presented in an orderly Frequently there is not enough in theway | There is a discernible progression inthe | The organization clearlg:uppons the
©  |and logical way? of ideas or their development to organize; | direction the argument is going, but the argument. There may be variations to
the paper is a listing rather than an organization of ideas is not as clean as in |the standard format of introduction, body
argument in support of a position. Ifthere {the Superior paper. There are faults, such {of proof, and conclusion. For example,
is deveky)ment, the organization is as backtracking, overlapping, no clear the proposition may be implied rather
confused and confusing. delineation between points of the proof or |than stated in the introduction or it mav
the order of their arrangement. be led up to as a conclusion. The proofs
may be arranged in different logical
orders. Whatever the actual
arrangement, it is evident that the
organization, with its clear division into
paragraphs, reflects the writer's orderly
thought about the subject.

WORDING: ‘ ) )

Is it clear, precise, interesting? Wording is imprecise, dull, and on the Wording is ade_clquate but prosaic and The choice of words is mature,
immature side. There is little or no uninteresting. There is not the sense of appropriate to the subject, vivid in
evidence of ar ef‘ort to reach for better reaching for a more exact word or aces. It is evident the writer reaches
words or phrasing. ghrasing that comes through in the or words that most eﬂective_lly express

uperior paper. One resuit is wordiness; |the ideas being discussed. Transition
the reader is left with a distinct feeling that |words and phrases are well chosen for
with a little more effort, the writer could the guidance of the reader through the
have expressed the idea more argument.
economically.
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Grdde 10: Reasoning

Dimensions

1,2

3,4,5

6,7

SYNTACTIC STRUCTURE:

Are the sentences smooth, efficient,
varied, and interesting? Doss ths
whole flow well?

There are no serious errors, but sentence
pattems are monotonous, sometimes
immature, often reflecting the pattsrns of

tone and style which are not in keeping
with the requiremerits of a serious paper.

informal speech. The latter, combined with
a limited vocabulary, results in an informal

Syntax is adequate and without major
faults, but the sefficiency and grace of the
Superior paper are lacking.

there is less variety in sentence patterns.

ubordination
and embedding are less skillfully handled;

Ease and fluency mark the syntax.
Sentence structure is effective and
graceful as well. There is competent
use of subordination and sfficient
embedding of information for economy
and clarification of idea relationships.
There is variety in sentence types,
length, and beginnings that results in a
pleasing flow anu rhythm. 1t is clear the
writer commands the structures thzt
Ibest'express the thinking at his o: her
evel.
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APPENDIX B
Matches of Writing Dimensions
with Performance Expectations
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STANFORD WRITING ASSESSME!I™

MATCHES WITH FPO I, PERFORMANCE EXPECTATIONS

AND ESSENTIAL COMPETENCIES

Assessment
Dimension
Matches

Performance Zxpectations by Grade

Grade 3

Grade 6

Grade 8

Grade 10

Genera!l Merit

+Selects and uses writing as a
means ut expressing feelings
and ideas.

+Writes a composition giving
information and/or expressing
opinions.

*Presonts ideas in writing in an
orderly manner.

*Uses words, sentence
pattems, and the conventions
of written language
appropriately.

Selacts and uses writing as a
means of expressing feelings
and ideas.

+Writes a composition giving
information and/or expressing
opinions.

*Writes a composition to
promote ideas using relevant
supporting details.

+Presents ideas in writing in an
ordsrly manner.

*Uses words, sentence
pattems, and the conventions
of written language
appropriately.

*Writes a composition giving
information and/or expressing
opinions or feelings using
supporting details.

*Writes a composition to
promote Ideas using ralevant
supporting cetails.

Prasents ideas in writing in an
orderly manner.

*Uses words, sentence
pattems, a.ad the conventions
of wrtten language
appropriately.

+Writes a composition giving
information and/or expressing
opinions or feelings using
supporting details.

*Writes a composition to
promote ideas using relevant
supporting details.

sPreser.’s ideas in writing in an
orderly manner.

+Uses words, sentence
pattems, and the ccnventions
of written language
appropriately.

ldeas

+Selects and uses writing as a
means of expressing feelings
and ideas.

sWrites a composition giving
infcrmation and/or expressing
opinions.

+Presents ideas in writing in an
orderly manner.

*Selects and uses writing as a
means of expressing feelings
and ideas.

*Writes a composition giving
information and/or expressing
opinions.

*Writes a composition to
promote ideas using relevant
supporting details.

*Presents ideas in wriling in an

orderly manner.

sWrites a composition giving
information and/or expressing
opinions or feslings using
supporting detaiis.

*W-ites a composition to
oromote ideas using relevant
supporting details.

*Presents ideas in writing in an
orderly manner.

+Writes a composition giving
information and/or expressing
oginions or feelings using
supporting details.

*Writes a composition to promote

ideas using relevant supporting
ideas.

«Presents ideas in writing in an
orderly manner.

Organization

*Presents ideas in writing in an
orderly manner.

+Presents ideas in writing in an
orderly manner.

sPresents ideas in writing in an
orderly manner.

*Prec nts ideas in writing an
oraerly manner.

Wording

+Uses words, sentence patterns,
and the conventions of written
language appropriately.

*Usas words, sentence patterns,
and the conventions of written
language appropriately.

*Uses words, sentence patterns,
and the conventions of written
language appropriately.

«UUses words, sentence patterns,
and the conventions of written
language appropriately.




STANFORD WRITING ASSESSMENT
MATCHES WITH FPO I, PERFORMANCE EXPECTATIONS
AND ESSENTIAL COMPETENCIES

801

Assessment Performance Expectations by Grade
Dimension
Matches Grade 3 Grade 6 Grade 8 Grade 10

Syntactic Structure

*Uses words, sentence
patterns, and the
conventions of written
language appropriately.

*Uses words, sentence
pattems, and the
conventions of written
language appropriately.

*Uses words, sentence
patterns, and the
conventions of written
language appropriately.

*Uses words, sentence
pattems, and the
conventions of written
language appropriately.

No Match *Writes letters for various *Writas letters for various *Writes letters for various *Writes I tters f.> various
purposes and audiencss. purposes and audiences. purposes and audiences. purposes and audiences.
Essential Competencies
No Match i Complete commonly used forms.

These include personal chacks, job
applications, charge account
applications and other similat forms.

Partial Match

—
0N
(e)

Demonstrate writing skills
commonly used in daily life. These
includs writing diractions, telephone
messages, letiars of inquiry or
complaint, and personal
correspondence.
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APPENDIX C

Matches of Writing Dimensions
with Language Arts Program Obijectives
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STANFORD WRITING ASSESSMENT
MATCHES WITH LANGUAGE ARTS PROGRAM

GOALS AND OBJECTIVES
Assessment Category/ Language Arts Program Goals and Objectives
'Dimension Matches Grades 3,6, 8, 10
Indirect Match GOAL: To assist students to davelop informed control over their use of fanguage. T
Sub-Goals:
Indirect Match o To develop competent oral communicators, readers, and writers who use and view language as a tool for

communication, for learning, and for personal growth and enrichment.

Indirect Match o To develop competent oral communicators, readers, and writers who are able to perform a wide range of
communication behaviors independently and strategically.

OBJECTIVES
indirect Match A. To develop competent writers who express theirideas fluently. To assist students to:

1. Value writing as a tool for sharing experiences and meaning.

801

3. Use writing as a tool for thinking and leaming.

Partial Match 4. Use writing to communicate for a variety of purposes and audiences.
Describing
Narrating
Explaining
Reasoning

No Match B. To develop competent writers who independently use the writing process:
except for Dratting 1. Prewriting

2. Writing

. Drafting

. Sharing/getting audience feedback
. Revising

. Editing

Q0O oo

197

3. Postwriting

|
2. Use writing to make decisions, restructure values, and as a means of selt-discovery.




